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 Many communiƟes are deeply concerned with problems of intenƟonal injury (e.g., assaulƟve 

violence), parƟcularly among youth.  IntenƟonal injury refers to the use of physical force or power 

threaten or cause harm, injury, or death to another person (Centers for Disease Control and PrevenƟon 

[CDC], 2017 ).  Each year, over 15,000 people (adults and children) die from homicide (CDC, 2014). 

Homicide is the in the top five leading causes of death among individuals aged 1 to 44 and 

homicide  by firearm is  the leading cause of youth aged 14‐24 (CDC, NaƟonal Vital StaƟsƟcs, 2015).  

Homicide is the number one cause of death for African American males aged 15‐34 (CDC, NaƟonal Vital 

StaƟsƟcs, 2011), and the rate of homicide for black male vicƟms is 31.67 per 100,000 compared to 3.85 

for white male vicƟms and 7.13 for all male homicide vicƟms (Violence Policy Center, 2011).  Firearms 

are used in approximately 68% of all homicides (Federal Bureau of InvesƟgaƟon, 2011). 

Nonfatal intenƟonal injuries are much more common than homicides; these include assaults 

with a weapon (e.g., knife or firearm), assaults without a weapon (e.g., kicking or punching), robbery, 

and rape.  In the United States in 2015, over 1.5 million individuals were the vicƟms of intenƟonal, 

nonfatal violent injuries (CDC, Nonfatal Injury Reports, 2015 ).  

Our ciƟzens suffer from assaulƟve violence in a variety of ways:  injury and death, fear, 

compromised school performance, and reduced opportuniƟes for development.  LifeƟme cost of 

nonfatal injury due to firearm‐related hospitalizaƟons in 2010 was esƟmated at $2,697,043,000 and 

Preface 

$179, 848, 000 for those who were treated in the Emergency Department and released in the United 

States (CDC, Cost of Injury Reports, 2010).  The loss of loved ones, fear, and other harms may not be so 

easily calculated. 
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There are an array of factors that put people at risk for, or protect them against, being a perpetra‐

tor or vicƟm of violence.   IdenƟfying personal and environmental risk and protecƟve factors and imple‐

menƟng behavior change strategies are keys to prevenƟng violence.   Personal factors are aspects of 

the individual or group that affect behavior and outcomes.  They include a person’s knowledge and skill, 

experience and history, and biological or geneƟc makeup.   Environmental factors are aspects of the 

social and physical environment that affect behavior or outcomes for a group.  They may include aspects 

of the social environment or the physical environment.  (For more detail,  refer to the Community Tool 

Box, Modules 3 and 5 at www.ctb.ku.edu).    

Personal and environmental factors can be risk factors, protecƟve factors, and both.   

A risk factor is an aspect of the person’s geneƟcs, experience, or environment that makes it more likely 

that they will experience a given problem or condiƟon.  A protecƟve factor is an aspect of a person’s 

geneƟcs, experience, or environment that makes it less likely that they will experience a given problem 

or condiƟon.  In some cases, they can be considered flip sides of the same coin (e.g., lack of posiƟve pa‐

rental interacƟon is a risk factor for violence; posiƟve  parental interacƟon is a protecƟve factor against 

violence).   In this guide, behavior change strategies that reduce risk are denoted by an RR symbol (risk 

reducƟon) and behavior change strategies that promote protecƟve factors are denoted by a PP 

(protecƟve promoƟon).  

Examples of personal risk and protecƟve factors for violence include knowledge and skills (e.g., un‐

derdeveloped verbal skills), experience and history (e.g., poor academic achievement), biology and ge‐

neƟcs (e.g., parental history of substance abuse).  Examples of environmental risk and protecƟve factors 

for violence include aspects of the social environment (e.g., exposure to violence in the home, in the 

community, and in the media) and aspects of the physical environment (e.g., high populaƟon density 

and lack of supervised alternaƟve acƟviƟes).    

Legend 

 Strategies with EffecƟve 
     Outcomes (Evidence Based  
     Strategies)  
 Strategies  with Promising 
     Outcomes 
 ProtecƟve/PromoƟon Factors 

 Risk ReducƟon Factors 
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Strategies for reducing  risk and enhancing protecƟon include:  targeted intervenƟon programs 

(aimed specifically at youth experiencing mulƟple risk factors), and universal intervenƟons (aimed at 

the community in general).  For example, school climates characterized by intensive supervision, clear 

behavioral rules, consistent negaƟve appraisals of aggression, and engagement of parents and teach‐

ers protect against violence (CDC, 2017).  Similarly, family climates that support high expectaƟons for 

school performance, frequent shared acƟviƟes between youth and parents, consistent parental pres‐

ence at least once per day (e.g., when awakening, when arriving home from school, at evening 

mealƟme or going to bed) protect against violence (CDC, 2017).  Close relaƟonships with non‐deviant 

peers, involvement in prosocial acƟviƟes; and memberships in peer groups that don’t condone anƟso‐

cial behavior all protect against violence (CDC, 2017).   A complete list of risk and protecƟve factors for 

youth violence is available through the Centers for Disease Control and PrevenƟon (CDC, 2017).    

PrevenƟng assaulƟve violence among youth requires broad‐based efforts involving many differ‐

ent sectors of the community.  OŌen referred to as community coaliƟons, these iniƟaƟves involve key 

community members, leaders, and representaƟves of grassroots organizaƟons.  They bring together 

representaƟves from schools, the criminal jusƟce system, religious organizaƟons, businesses, and oth‐

er sectors of the community that share a concern about the problem or have a stake in its soluƟon.  

The aim of such iniƟaƟves is to change communiƟes to reduce risk for (and protect against) violence. 

The group's acƟon plan is its vision for a healthy and safe community made concrete.  How 

could schools be changed to help prevent assaulƟve violence?  What changes in religious organizaƟons 

would help fulfill this mission?  How can the business community do its part?  How about government? 

The youths themselves?  Taken together, the proposed changes in all relevant sectors of the communi‐

ty provide a blueprint for acƟon.  

The purpose of this AcƟon Planning Guide is to enhance your community's efforts to plan for the 

prevenƟon of assaulƟve violence, parƟcularly among youth.  Best wishes for your own community's 

successful planning for the prevenƟon of violence. 
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Using this Guide 
 Chapter I provides background 

informaƟon on key issues and 

concepts in planning.   

 Chapter II offers an overview of 

the planning process, with 

parƟcular emphasis on clarifying 

the vision, mission, objecƟves, 

and strategies.   

 Chapter III provides help in 

considering which sectors of the 

community should be involved 

in the iniƟaƟve.   

 Chapter IV, the heart of this 

guide, assists in idenƟfying 

parƟcular changes that will be 

sought in each relevant sector of 

the community.   

 Chapter V outlines a process for 

building consensus on 

community changes to be 

sought.   
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"Non-violence cannot be preached. 

It has to be practiced."

- Mahatma Gandhi
in Thomas Merton's Gandhi on Non-violence.
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CHAPTER I 
2017 

Key Issues and Concepts in Planning: InformaƟon Gathering 

InformaƟon 

Gathering 

IniƟal 

Planning 

Advanced  

Planning 

Developing an 

AcƟon Plan 

Refining  

and Revising 

Listen to  

the Community 

Document 

the Problem 

Become Aware of Local 

Resources and Efforts 

Involve Key Officials/

Grassroots Leaders 

Create a SupporƟve 

Context for Planning 

With clarity of purpose, it is possible to address the array of assaul‐

Ɵve violence issues faced by communiƟes.  This guide uses a process of 

acƟon planning to build consensus on what can and should be done.  The 

primary aim is to help specify the concrete ways in which the community 

can take acƟon to reduce assaulƟve violence, parƟcularly among youth. 

This chapter explores key background issues and concepts of the 

planning process.  At the end of this chapter, we provide planning pages 

that your group can use to beƩer listen to the community, document the 

problem, become aware of local resources and efforts, involve key offi‐

cials and grassroots leaders, and create a supporƟve context for planning 

and acƟon. 

Listening to the Community 

Perhaps the most important preliminary step in acƟon planning is to 

become familiar with the issues and context of the community.  Group 

leaders begin by talking with youth, key leaders in the community, and 

other ciƟzens affected by youth violence and related concerns, such as 

substance abuse.  Listening contributes to a beƩer understanding of 

what the issues are and what needs to be done. 

As any community organizer will aƩest, it is criƟcal to listen before 

taking acƟon.  Talk with a variety of people, including youth, those at risk 

to violence, and those interested in doing something about the problem 

of assaulƟve violence. 

In addiƟon to talking one‐on‐one, group leaders can use public fo‐

rums or focus groups, in which people can express their views about the 

issues and what can be done about them.  Such public meeƟngs should 

be convened with people from different neighborhoods, socioeconomic 

groups, and ethnic and cultural groups.  This will expand available per‐

specƟves on issues and opƟons. 

IdenƟfy Risk  

and ProtecƟve Factors  
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ConducƟng listening sessions   

One method of becoming  

familiar with the issues consists of structured opportuniƟes to  

listen to a variety of members of the community.  These listening  

sessions go by different names including focus groups or "social  

reconnaissance."  They are a straighƞorward and effecƟve tool for 

gaining local knowledge about the issues and context.  We 

recommend using these public forums to learn about the commu‐

nity's perspecƟves on local issues and opƟons. 

Listening sessions record informaƟon on four aspects: the 

problem or issue, barriers and resistance to addressing the  

concern, resources for change, and recommended alternaƟves 

and soluƟons. 

Discussion leaders set a limited Ɵme for brainstorming each aspect, using newsprint to record the 

product of discussions.  Brief reports based on the findings can be used to publicize the issue in the media, 

thereby enhancing the credibility of the early developing iniƟaƟve. 

DocumenƟng the Problem 

In addiƟon to hearing the community's perspecƟve on assaulƟve violence, it is important to docu‐

ment the problem using exisƟng informaƟon sources.  Many school systems have data from youth risk 

behavior surveys that can be used to document the level of assaulƟve violence in your community.  Data 

may be available on the percentage of middle and high school age youth who have ever witnessed or 

been involved in violent acƟviƟes in your community. Similarly, public records can be used to create a 

scorecard for community health outcomes such as the number of injuries due to interpersonal violence 

including that perpetrated by youth. 

Such informaƟon can be used to help document the level of the problem and to consider whether 

further acƟon is necessary.  Later, these data can be used to determine how effecƟve your group was in 

addressing the problem.  (A cauƟon:  Increased community awareness and acƟvity may beget changes in 

reporƟng, changes in enforcement paƩerns, and other acƟviƟes that may make it difficult to conclude 

that there was an effect or that observed effects were due to the iniƟaƟve.) 

Becoming Aware of Local Resources and Efforts 

It is also important to be aware of exisƟng programs and resources to deal with the problem of as‐

saulƟve violence.  What programs with similar purposes already exist in the community?  Talk with service 

providers and clients.  Gather informaƟon about the scope of exisƟng services and their effecƟveness.  

How many people (and whom) are they serving?  Can the services and programs be more effecƟve? 

Are there task forces or coaliƟons currently involved in prevenƟng assaulƟve violence?  How many 

people are acƟvely involved?  Can the group become more effecƟve?  Knowing the issues and the envi‐

ronment is criƟcal to successful planning.  Were there past iniƟaƟves with a similar mission?  Why and 

how did their efforts end? 

Document 

the Problem 

Become Aware of Local 

Resources and Efforts 

Listen to                                  

the Community 
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Involving Key Officials and Grassroots Leaders 

The planning process should be inclusive.  We recommend that the leaders 

of the prevenƟon iniƟaƟve arrange opportuniƟes for parƟcipaƟon by all those interested in changing a 

parƟcular sector of the community, such as schools or businesses.  Key officials of each sector can be 

recruited, such as influenƟal pastors of churches (for the Religious OrganizaƟons Sector) or the police 

chief (for the Criminal JusƟce Sector).  Similarly, leaders of grassroots community organizaƟons should 

be recruited, such as those from neighborhoods and cultural communiƟes affected by the concern. 

ParƟcipants should reflect the diversity of the local community.  CoaliƟon leaders must ensure that 

the planning group extends beyond service providers of relevant agencies.  Are youth involved?  Par‐

ents and guardians? People of different socioeconomic backgrounds?  If the community is culturally 

diverse, are African Americans, Hispanics, or other People of Color involved in planning? 

CreaƟng a SupporƟve Context for Planning and AcƟon 

Successful iniƟaƟves create a supporƟve context for ongoing planning and

acƟon.  Several aspects of the group are parƟcularly important, including its 

leadership, size, structure, organizaƟon, diversity, and integraƟon. 

Leadership refers to the process by which leaders and consƟtuents work together to bring about 

valued change by seƫng prioriƟes and taking needed acƟon.  Successful groups have a person or small 

group that has accepted responsibility for their success.  Leaders should have a clear vision of a safe 

and peaceful community and the ability to aƩract others to the vision.  They also have the capacity for 

listening and other qualiƟes that enable them to relate to others within the group.  Good leaders have 

the courage, perseverance, and other aƩributes to help the group transform the community to beƩer 

fulfill the vision.  Although a single person oŌen accepts overall responsibility, effecƟve organizaƟons 

usually have a number of leaders who work with consƟtuents to fulfill the group's mission. 

The planning group must have a manageable size and structure.  Most groups operate best with a 

maximum of 15 people.  If many people are interested in working on the issues, the group can be struc‐

tured into smaller groups, such as task forces organized by community sectors, which can report back 

to a coordinaƟng council or the coaliƟon as a whole. 

Some groups use a "planning retreat" in which members can focus specifically on the goals and 

means of the iniƟaƟve.  This can be accomplished in half or full‐day sessions that involve all or key 

members of the iniƟaƟve. 

The organizaƟon of the planning group is also important.  In larger groups or communiƟes, acƟon 

planning might iniƟally be done in subcommiƩees or task groups that are organized around each sector 

of the community to be involved.  For example, separate task forces might be set up for businesses, 

schools, or law enforcement.  In smaller groups or communiƟes, acƟon planning might be accom‐

plished by the enƟre group. 

The planning groups should be diverse and integrated.  They should include officials from im‐

portant sectors, such as the school superintendent or principals from the school sector.  They also in‐

clude people concerned about what is going on in the sector, such as youth and parents, who are 

affected by and interested in bringing about change in schools.   

Involve Key Officials/

Grassroots Leaders 

Create a SupporƟve 

Context for Planning 
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The group must consider how the continuing participation of persons in position of authority can be 

maintained while preserving the involvement of other citizens without official titles.  

Planning sessions must be well publicized and open to members.  Final review and approval of the 

coalition's action plan, as well as its vision, mission, objectives, and strategies, will be provided by the en-

tire group. 

Overall Tips on the Planning Process 
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Please review the ideas in this chapter. Use these planning pages to conduct listening sessions in the 

community.  This will help refine your group's understanding of the problem or issue, barriers and re‐

sistance to addressing the concern, resources for change, and recommended alternaƟves and soluƟons. 

Your group might arrange town meeƟngs or focus groups in which to consider these issues.  Be sure to 

include a variety of people, including youth, those at risk to violence, and those interested in doing some‐

thing about the problem of assaulƟve violence.  

Listening to the Community 
PLANNING PAGE 

THE PROBLEM OR ISSUE
Is violence particularly among youth, a problem in this community?               

What are the consequences?  Who is affected?  How are they affected?              
Are there related issues of concern (e.g., substance abuse or gang violence)?     

Are these issues of widespread concern?   

 Individual Activity: Review the data profile to begin to examine the problem youth
violence in the community to consider the questions posed.

 Individual Reflection: Identify three aspects of the problem that sticks out or surpris-
es you. Write on a sticky the three aspects of the problem that sticks out and/or sur-
prises you.

 Group Sharing: Share with the group what you identified that sticks out or surprises
you.

 Group Consensus: Based on the  individual responses of group members, as a large
group determine the three aspects of the problem that surprises or sticks out the most
for your group.

 Group Data Check: Based on the data profiles, what additional data would be helpful
to collect for the profile and who can assist in providing it?
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DREAM 
What is the dream for youth, families and communities? What would youth, families 

and communities look like and experience if violence was not a problem? Describe that 
dream and what it would look like. Describe what would be success in an idea state if 

the problem was solved. For example the dream may be:          
Youth live in safe and supportive communities in which they can succeed.          

(The group will use the dream to develop a vision in the action plan section of guide.) 

 Individual Reflection: Think about and describe the dream or ideal state for youth,
families and communities as it relates to issue.  What is the dream? How does the
dream look if it were to be fulfilled? Write descriptive words on the sticky based on
your dream or idea state for the youth, families, and/or community related to the
problem.

 Group Sharing: Share with the group your dream or vision.

 Group Consensus: Based on the  individual responses of group members, as a large

“BUT WHY” ROOT CAUSE ANALYSIS 
Why is this dream not a reality today?   

 Discuss why dream is not a reality. Concisely, state the dream described by the
group as it relates to the issue. (E.g., Youth live in safe and supportive commu-
nities in which they can succeed.)

 Then, ask a series of “but why is this happening”, “But why is this occurring”,
for each reason given by the group for why the dream is not a reality. For each
reason or explanation for why the ideal does not currently exist, probe to greater
depth to get at the root, or more systemic causes, of the current reality by asking
“but why” or “why not”. Record responses. Conclude the exercise when the
group gets to where they have exhausted the reasons why the dream is not a re-
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BARRIERS AND OPPORTUNITIES 
What key individuals or groups might oppose efforts to prevent youth violence?  Can 
they be involved effectively?  What other barriers might limit the effectiveness of the 

prevention initiative?  How can the barriers and resistance become opportunities? 

SOLUTIONS AND ALTERNATIVES 
What are some alternatives for addressing the issue or problem in light of the 
anticipated barriers and resources?  These ideas may provide an initial indica-
tion of what solutions might be acceptable to the community.  (The group will 

refine these ideas in its action plan that is described in later chapters of this 
guide.)
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BARRIERS AND OPPORTUNITIES 
What key individuals or groups might oppose efforts to prevent youth violence?  Can 
they be involved effectively?  What other barriers might limit the effectiveness of the 

prevention initiative?  How can the barriers and resistance become opportunities? 

SOLUTIONS AND ALTERNATIVES 
What are some alternatives for addressing the issue or problem in light of the 
anticipated barriers and resources?  These ideas may provide an initial indica-
tion of what solutions might be acceptable to the community.  (The group will 

refine these ideas in its action plan that is described in later chapters of this 
guide.)
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Please review the ideas in this chapter.  Use this planning page to focus your group's efforts to 

document violence, parƟcularly among youth, as a problem in your community.  Your group might collab‐

orate with officials of local police departments, school districts, and health departments to obtain exisƟng 

data that could be used to document the problem. 

Documenting the Problem 
PLANNING PAGE 

THE PROBLEM OR ISSUE
Is intentional injury, particularly among youth, a problem in this community?  What 
are the consequences?  Who is affected?  How are they affected?  Are there related 

issues of concern (e.g., substance abuse or gang violence)?  Are these issues of wide-
spread concern? 

State the problem as either:
(a) Too much of a positive condition or (b) Too few of a negative condition.

DREAM 
What is the dream for youth, families and communities? What would youth, families 

and communities look like and experience if violence was not a problem? Describe that 
dream and what it would look like. Describe what would be success in an idea state if 

the problem was solved. For example the dream may be:          
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“BUT WHY” ROOT CAUSE ANALYSIS 
Why is this dream not a reality today?    

For every response, probe deeper with “But why”. 

 But why?

 “But why is this happening?

 “But why is this occurring?

 “But why?

 ““But why is this happening?

 “But why is this occurring?

 “But why?”

BARRIERS AND OPPORTUNITIES 
What key individuals or groups might oppose efforts to prevent youth violence?   

Can they be involved effectively?  What other barriers might limit the effectiveness of 
the prevention initiative?  How can the barriers and resistance be overcome? 
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BARRIERS AND OPPORTUNITIES 
What key individuals or groups might oppose efforts to prevent youth violence?  Can 
they be involved effectively?  What other barriers might limit the effectiveness of the 

prevention initiative?  How can the barriers and resistance become opportunities? 

SOLUTIONS AND ALTERNATIVES 
What are some alternatives for addressing the issue or problem in light of the 
anticipated barriers and resources?  These ideas may provide an initial indica-
tion of what solutions might be acceptable to the community.  (The group will 

refine these ideas in its action plan that is described in later chapters of this 
guide.)
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For a review of risk and protecƟve factors,  review the ideas presented on pages 4 and 5 of this 

AcƟon Planning Guide and/or refer to Modules 3 and 5 of The Community Tool Box, available at 

www.ku.ctb.edu.  The Centers for Disease Control and PrevenƟon and World Health OrganizaƟon publish 

lists of risk and protecƟve factors for youth violence are useful for planning purposes.  AddiƟonally, the 

authors have compiled a list of evidence‐based and promising strategies.  It may be helpful to refer to 

these secƟons, Ɵtled “Inventory  helpful to refer to the Inventory of Proposed Changes”. 

Identifying Risk & Protective Factors 
PLANNING PAGE 

RISK & PROTECTIVE FACTORS
What are the known risk and protective factors for and against youth violence?              

Are any of these protective factors related to behavior change strategies that WE can 
reasonably implement?  List any risk and protective factors that your coalition may 

consider targeting in order to reduce youth violence. 

 Individual Activity: Review the risk factor data profile that relates to your group
sector.  A good means for collecting the data might be through the Youth Risk Be-
havior Survey, available from the CDC and from the school system’s youth sur-
veys on youth involvement in violent behavior.  Look at percentages, levels, and
trends when you examine the data (e.g., Ask what percentage of students have ev-
er engaged in violent behavior?)

 Individual Reflection: Identify three aspects of the problem that sticks out or sur-
prises you related to the risk factor profiles. Write on a sticky the three aspects of
the problem that sticks out and/or surprises you.

 Group Sharing: Share with the group what you identified that sticks out or sur-
prises you.

 Group Consensus: Based on the  individual responses of group members, as a
large group determine the three aspects of the problem that surprises or sticks out
the most for your group.
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                RESOURCES FOR CHANGE 

     Resources Needed        _________          Potential/Existing Sources  

People/Organizations: 

Financial: 

Materials: 

SOLUTIONS AND ALTERNATIVES 
What are some alternatives for addressing the issue or problem in light of the an-
ticipated barriers and resources?  These ideas may provide an initial indication of 

what solutions might be acceptable to the community.           
(The group will refine these ideas in its action plan that is described in   

later chapters of this guide.)

What resources and capacities are needed to address the mission? What local individu-
als or groups could contribute?  What financial resources and materials are needed? 

How might the money and materials be obtained?
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       POLICE AND MEDICAL RECORDS 
Public records provide information on community outcomes, such as injuries and 
deaths, associated with violence. What is the estimated rate of injuries due to vio-
lence?  What is the rate of violent acts in the community?  What is the homicide 
rate?  How do the levels and trends compare with those of similar communities?  

(County and city law enforcement agencies may have data on the incidence of vio-
lence, such as assault and rape.  Hospital emergency rooms may have data on inju-
ries such as collected by the National Electronic Injury Surveillance System.  Keep 

in mind, however, that many of these data sources are not open records; confidential-
ity and the interests of the data collectors need to be considered.)
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 Please review the ideas in this chapter.  Use this planning page to refine your group's understand‐

ing of exisƟng programs and resources as well as current and past efforts of groups with a similar mission.  

Your group might use interviews with community leaders to help with these quesƟons.  Informants might 

be drawn from officials in health and human services, and the business and government sectors, as well as 

grassroots leaders in neighborhoods parƟcularly affected by the concern. 

Becoming Aware of Local Resources & Efforts 
PLANNING PAGE 

EXISTING PROGRAMS & RESOURCES 
What are the existing programs and resources for preventing violence among youth? How 

many people (and whom) are they serving? Do these services and programs meet local 
needs? Can their services be made more effective through local support, or other means?

CURRENT AND PAST INITATIVES 
Are there task forces or coalitions currently involved in preventing violence? If 
so, who are they? How many people are actively involved? Are these groups as 
effective as they could be? Were there past initiatives with a similar mission? 

Why and how did their efforts end?  
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 Please review the ideas in this chapter.  Use this planning page to refine your group's understand‐

ing of which key officials and grassroots groups should be involved in the iniƟaƟve.  Your group might use 

interviews with community leaders to help with these quesƟons.  Informants might be drawn from offi‐

cials in health and human services and the business and government sectors, as well as leaders in neigh‐

borhoods parƟcularly affected by the concern. 

Involving Key Ofϐicials and Grassroots Leaders 
PLANNING PAGE 

KEY GRASSROOTS LEADERS 
What neighborhoods and ethnic and cultural communities are particularly affected by this 

concern? What individuals and groups make things happen in these neighborhoods and 
cultural communities?  What contact people from the initiative would be most successful 

in involving members of these neighborhoods and cultural communities?

Key Grassroots Leaders           Contact People from the Initiative 

KEY OFFICIALS 
Who can make things happen on this issue?  What individuals are in a position to create 
(or block) change?  What contact people from the initiative would be most successful in 

getting these key officials to become involved in the initiative?  Consider involving those 
who may initially be for (and against) the initiative.

Key Officials to be Involved           Contact People from the Initiative 
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 Please review the ideas in this chapter.  Use these planning pages to consider how your group will 

posiƟon itself for success.  In parƟcular, note the leadership of the planning group and its preferred size 

and structure, organizaƟon, and plans for integraƟon of key leaders and people affected by the concern. 

Creating a Supportive Context for Planning  
PLANNING PAGE 

GROUP SIZE AND STRUCTURE 
What is a manageable size for the planning group?  If more people wish to be involved, 
what structure will be used to include them?  Perhaps the planning group might be com-

posed of a smaller executive or steering committee which would report to the group. 

LEADERSHIP 
Has a person or small group accepted responsibility for the initiative's success?  Consider 

how the leaders can enhance their vision of a safe and healthy community for adoles-
cents.  How can the leaders attract others to the vision?  How can the leaders enhance 

their skills to relate to others within the group?  How can the group select for and support 
those with the courage, perseverance, and other attributes necessary to help transform the 

community? 
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GROUP ORGANIZATION 
How will the planning group be organized?  In larger groups or communities, planning 
might initially be done in subcommittees or task groups organized around community 
sectors, such as schools or religious organizations.  In smaller groups or communities, 

this might be done by the entire group. 

    GROUP DIVERSITY & INTEGRATION 
How will diversity and integration of differing perspectives be assured? How will influ-
ential people be involved?  How will other citizens affected by the concern be involved?  

How can the continuing participation of those with resources and authority be main-
tained while preserving the involvement of other citizens without official titles. 
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AcƟon Plan 

 When groups develop a plan for acƟon, they decide what they 
hope to accomplish and how they are going to get there.  These deci‐
sions may be reached in strategic planning, the process by which a 
group defines its vision, mission, objecƟves, strategies, and acƟon 
plans.  This chapter provides an overview of these broader planning 
consideraƟons and explains what is involved in creaƟng or refining your 
group's vision, mission, objecƟves, and strategies.  It also helps clarify 
consideraƟons of where the group will direct its efforts:  who is at risk 
and who is in a posiƟon to help with the problem.  At the conclusion of 
the chapter, we provide planning pages in which your organizaƟon may 
refine its vision, mission, objecƟves, strategies, and targets and agents 
of change.  The remainder of the guide will be devoted to preparing de‐
tailed acƟon plans consistent with the idenƟfied vision, mission, objec‐
Ɵves, and strategies. 
An Overview of Strategic Planning 

A complete strategic plan consists of five elements: vison, mis‐
sion, objecƟves, strategies, and an acƟon plan.   
 A vision states the ideal condiƟons desired for the community.  
A group concerned about violence might use the following brief phrases 
to capture its vision:  "Safe streets," "People caring about each other," 
"Love one another," or "Peace in the neighborhood."  The vision should 
convey the community's dream for the future.  A vision should be:  a) 
shared by members of the community, b) upliŌing to those involved in 
the effort, and c) easy to communicate (it should fit on a t‐shirt). 

The mission describes what the group is going to do and why.  The 
mission might refer to implemenƟng a community‐based prevenƟon 
program to reduce the incidence of a negaƟve condiƟon, such as gang 
violence, or increasing the level of a posiƟve condiƟon, such as peace or 
nonviolent resoluƟon of conflict. The mission statement must be:  a) 
concise, b) outcome‐oriented, such as the outcome of reducing assaul‐
Ɵve violence or reducing violent crime, and c) inclusive, not limiƟng in 
the strategies or sectors of the community to be involved. 

Targets and  

Agents of Change 
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The mission statement mandated by a funding iniƟaƟve to prevent assaulƟve violence may look 
something like one of these: 

 "To reduce the number of violent incidents among adolescents, especially involving fire-
arms and other weapons, through a major emphasis on prevenƟon."

 "To reduce violence among youth through a comprehensive and coordinated approach
to prevenƟon."

 "To serve as a catalyst for bringing peace to our neighborhoods."

ObjecƟves refer to specific measurable results of the iniƟaƟve.  They include:  a) key behavioral out‐
comes, such as change in the number of school‐aged youth reporƟng involvement in violent acts, b) relat‐
ed community‐level outcomes, such as the incidence of homicides and nonfatal assaulƟve violence, and c) 
key aspects of the process, such as adopƟng a comprehensive plan for the youth violence coaliƟon.  Ob‐
jecƟves set specified levels of change and dates by when change will occur.   
Example objecƟves include: 

 By the year 2020, decrease by 20% the incidence of violent acts reported by high
school youth.

 By the year 2018, decrease by 40% the incidence of homicides among 15‐24 year olds.

 By the year 2020, decrease by 50% the incidence of nonfatal assaulƟve violence
among 15‐24 year olds.

The objecƟves must be measurable (within the limits of the measurement systems now or poten‐
Ɵally available), challenging, important to the mission, and feasible to accomplish. 

Strategies refer to how the iniƟaƟve will be conducted.  Types of strategies include building coaliƟons 
among community groups and organizaƟons, organizing grassroots efforts at the neighborhood level, 
modifying access to products and services, and advocaƟng for new programs, policies, and laws related to 
the mission.  A group may use a variety of strategies to meet its objecƟves and fulfill its mission.  The pro‐
posed strategies should be consistent with what is known about planned change with communiƟes, or‐
ganizaƟons, and individual behavior. 

The prevenƟon iniƟaƟve's strategies may also be largely defined by the funding source or by the usu‐
al meaning of "coaliƟon":  collaboraƟon between mulƟple sectors of the community on a common mis‐
sion.  A coaliƟon's strategies might include the following: 

 Use the media to promote public awareness of the consequences of assaulƟve violence
and help establish prevenƟon as a major community focus.

 Build a successful community coaliƟon that involves all relevant sectors of the commu‐
nity in prevenƟon of violence.

 Enhance grassroots involvement in prevenƟon efforts.

 Promote coordinaƟon and integraƟon of exisƟng services and resources for prevenƟng
violence.

 Advocate for changes in programs and policies related to violence and its prevenƟon.

 Although your group's mission, objecƟves, and strategies may be mandated, its acƟon plan will
reflect your community's unique vision, goals, concerns, and experiences.

AcƟon plans describe how strategies will be implemented to aƩain the objecƟves.  They refer to spe-
cific acƟon steps to be taken to bring about changes to be sought in all relevant sectors of the community. 
AcƟon steps indicate what acƟons will be taken (what), the responsible agents (by whom), the Ɵming (by 
when), resources and support needed and available, potenƟal barriers or resistance, and with whom com‐
municaƟons about this plan of acƟon should occur.  Example acƟon steps for idenƟfied changes are pro‐
vided in later chapters. 
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IdenƟfying Targets and Agents of Change 

When the group has determined where it is going and how it is going to get there, it will focus on key 

actors whose behaviors need to be changed and people who are in a posiƟon to make the changes.  Clari‐

fying whose behavior must change to address the problem will help in later planning for acƟon. 

PotenƟal targets of change include all adolescents, especially those youth aged 15‐24, who are at par‐

Ɵcular risk to assaulƟve violence.  They also include those whose acƟon (or inacƟon) contributes to the 

problem, such as peers, adults, parents, caregivers, service providers, teachers, merchants, and elected 

and appointed officials. 

PotenƟal agents of change include all those in a posiƟon to contribute to the soluƟon, such as peers, 

parents and caregivers, and the business community.  They also include those who have a responsibility to 

contribute to the soluƟon, including peers, parents, caregivers, service providers, teachers, business peo‐

ple and merchants, religious leaders, and elected and appointed officials.  

Summary 

This chapter outlined key ideas in strategic planning that may be used to review (and perhaps revise) the 

broad strategic plan.  The planning pages that follow provide an opportunity to apply these ideas to your 

own community's prevenƟon iniƟaƟve.  
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Please review the ideas in this chapter.  Use these planning pages to refine your group's vision, 

mission, objecƟves, and strategies.  Please note that if you are applying for grant funds, the mission, ob‐

jecƟves, and/or strategies may be largely or fully predetermined by the funder. 

Reϐining Your Group’s Vision, Mission, Objectives and Strategies 

PLANNING PAGE 

.VISION 
The vision describes the ideal condition desired for the community.  It conveys 

the community’s dream for the future.  It must be a shared vision that is positive 
and easy to communicate.  

Please state the vision for the group related to the effort:

MISSION 
The mission statement describes the special task or purpose of the group.  It de-

scribes what the group intends to do and why.  It must be concise, outcome-
oriented, and inclusive. Please state the mission of your group:
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OBJECTIVES 
Objectives state the goals toward which the project activities are directed.              

Objectives describe how much will be accomplished in specific, measurable re-
sults and state the time frame for the accomplishments.  Objectives must be chal-

lenging, important, potentially measurable, timed, and feasible to accomplish.  
Please list the objectives of your group, inserting the appropriate dates and target 

percentages.  Brainstorm your objectives here: 

 Prompt to establish goal areas to guide the objective (later).

 Share objectives from grant.

STRATEGIES 
Strategies describe how the objectives are going to be met.  Broad strategies for reduc-
ing youth violence include increasing community cohesion, increasing personal experi-
ence and competence, decreasing environmental stressors and barriers, and enhancing 
environmental support and resources.  Specific strategies related to changing individ-
ual behavior include a) providing information and enhancing skills, b) enhancing ser-
vices and supports, c) modifying access, barriers, and opportunities, d) changing conse-

quences (e.g., altering incentives and disincentives), and e) modifying policies and 
practices.   

Specific strategies related to organizational and community development include a) 
community assessment and monitoring, b) public awareness and media campaigns, c) 

integrating and coordinating local agencies and resources, d) coalition building, e) 
modifying access to products and services, f) developing resources to enhance family 
and peer support, g) advocacy and nonviolent protest, h) enforcement of existing poli-

cies and laws, and i) changing policies and laws.              
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TARGETS OF CHANGE 
Targets of change include all adolescents as well as those adolescents at particular 
risk to being victims or perpetrators of violence.  (Targets of change are those who 
by their actions or inaction contribute to the problem).  Possible targets of change 

include:  adolescents, peers, gang members, adults, parents and caregivers, law 
enforcement officials, service providers, teachers, merchants who sell weapons, 

and elected and appointed officials.         
Please list the targets of change for your group.

AGENTS OF CHANGE 
Agents of change are those who are in the best position to contribute to the solution, 
such as peers or parents and caregivers.  They may also include those who have a re-

sponsibility to contribute to the solution, such as teachers or religious leaders.  Possible 
agents of change include:  peers, parents and caregivers, law enforcement officials,              

service providers, teachers, business people, religious leaders, and elected and               
appointed officials. Please list the agents of change for your group. 
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The purpose of this chapter is to guide your group's choice of com‐

munity sectors, such as schools or criminal jusƟce, which will be involved 

in the prevenƟon iniƟaƟve.  Community sectors are those parts of the 

community which will help the group fulfill its mission.  Some sectors will 

be selected since they provide a good way to reach youth who are at par‐

Ɵcularly high risk for assaulƟve violence.  Other sectors will be included 

since they offer a way to involve community members who have an inter‐

est or responsibility for prevenƟng assaulƟve violence. 

Important AcƟviƟes  

 Review the targets and agents of change idenƟfied in the pre‐
vious chapter.  These are the people whom your group hopes
to influence and involve in its efforts.

 Review the diagram on the next page of the community sec‐
tors involved in an example assaulƟve violence coaliƟon.  Con‐
sider which of these sectors of the community might be most
useful in prevenƟng assaulƟve violence.  Modify the chosen
sectors and delete or add new ones to fit your community's
special needs, resources, barriers, and experiences.

 Use the Planning Page at the end of this chapter to idenƟfy the
sectors that your group will use.  Each sector should help reach
your group's targets of change and/or involve your selected
agents of change.  Your organizaƟon's own parƟcular sectors
will reflect the overall vision, mission, objecƟves, and strate‐
gies, as well as local resources and opportuniƟes.

 In preparaƟon for the next important chapter on preparing an
acƟon plan, review the example community change objecƟves
that could be sought in each sector.  Consider how these chang‐
es in communiƟes and systems could work together in a com‐
prehensive and concrete vision to prevent youth violence.
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Key Community Sectors 
 Here is an example of community sectors or groups that might be involved in our coalition.  

These are the community groups that will help fulfill the mission of preventing youth violence. 

Which community sectors should be used to address our mission?  Which of these offer good pro-

spects for changing youth behaviors?  Can you think of other types of community groups that have a 

concern about preventing youth violence? 
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Choosing Community Sectors to be 

Involved in Your Group  
 Please review the diagram for the youth violence prevention coalition on the previous page.  
Use this page to list proposed sectors of the community in which your group can and will have influ-
ence.  Potential sectors include schools, criminal justice, religious organizations, and other contexts 
for reaching youth or involving those willing to help. 
 Review the targets and agents of change identified in the previous chapter.  Consider what 
community sectors will best enable the group to reach the targets of change and to involve poten-
tial agents of change.  Consider the following questions:  Does the sector provide a way to reach 
large numbers of youth or youth at risk to assaultive violence?  Does it provide access to community 
members who have an interest or responsibility for preventing assaultive violence?  Is this part of 
the community important to the mission of reducing youth violence?  Is it feasible to involve the 
sector in the group's efforts?  What other sectors could or should be involved? 
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The purpose of this chapter is to help guide the choice of communi‐
ty changes that your group will seek in each relevant sector of the commu‐
nity.  To address the mission, your group may seek to change programs, 
policies, and pracƟces within schools, law enforcement agencies, religious 
organizaƟons, and a variety of other possible community sectors. 

This chapter provides an inventory of possible changes that your 
group might seek in each sector.  UlƟmate decisions about what changes 
or improvements to seek rest with your community group. 
 For each sector of the community to be involved, such as schools or

religious organizaƟons, refer to the following examples of possible
changes that might be sought by your group.  Each example provides
an illustraƟon of a possible product of the planning process for that
sector of the community.

 Review the Inventory of PotenƟal Changes that might be sought for
each sector.  Consider which changes in schools or other sectors of the
community might be useful in your group's efforts to prevent sub‐
stance use and abuse.  Modify these potenƟal changes and delete or
add new ones to fit your community's special needs, resources, and
barriers.

 Use the Planning Page at the end of each secƟon to list a tentaƟve set
of changes to be sought in each sector.  An extra copy of the Planning
Page is provided for your convenience.

Note that the potenƟal changes in the inventories are directed at many 
different levels of the community.  Some address the behaviors of adoles‐
cents, while others seek to change the behaviors of influenƟal people, 
such as teachers or clergy.  Some changes are directed at the environment 
by altering the programs, policies, and pracƟces of important insƟtuƟons 
or organizaƟons.  Violence is a complex problem that is fostered by many 
levels of common pracƟce in our communiƟes.  Your group should aƩempt 
to make changes in a variety of different sectors and levels in your commu‐
nity.  Such changes may bring about a more meaningful and lasƟng solu‐
Ɵon. 

Categorize Community 

Change ObjecƟves by 

Goal Areas 

Overlay your 

“Framework for AcƟon” 

to Map Pathways to 

Change 
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Inventory of Potential Changes by Sector: 
Educational Institutions 

Please review this list of potenƟal changes in a community's schools.  The list notes how par‐
Ɵcular programs, policies, and pracƟces of schools might be changed to contribute to the mission of 
reducing youth violence.  These changes that might be considered are organized under several cate‐
gories of changes, such as providing informaƟon or modifying school policies. 

IdenƟfy those changes in the schools that may be most helpful to the mission of reducing 
youth violence in your community.  Modify these possible changes, and delete or add new ones, to fit 
your community's special needs, resources, and experiences. 

Use the Planning Page at the end of this secƟon to record your group's tentaƟve choices for 
changes to be sought in the schools.  An extra copy of the Planning Page is provided for your conven‐
ience. 

A. Providing informaƟon

1. By _____, the school system will adopt and use effecƟve violence prevenƟon curricula in grades K‐12.  (Curricula will

include informaƟon about the causes and consequences of violence, skills in conflict resoluƟon, and strategies for

prevenƟng abuse of weapons.)

 RecommendaƟons from the Melissa InsƟtute for Violence PrevenƟon and Treatment: hƩp://

teachsafeschools.org/seven‐steps.html

 The Aggressors, VicƟms, and Bystanders Curriculum (grades 6‐9) to think/act to prevent violence from per‐

specƟves on Aggressors, VicƟms, and Bystanders hƩps://nrepp.samhsa.gov/Legacy/ViewIntervenƟon.aspx?

id=142

 Second Step Violence PrevenƟon Curriculum: hƩp://www.secondstep.org/research

2. By _____, provide school system  informaƟon on understanding trauma.  hƩps://www.nasponline.org/resources‐and

‐publicaƟons/resources/school‐safety‐and‐crisis/trauma

3. By _____, teach behavioral expectaƟons on a school‐wide basis.

4. By _____, all athleƟc directors and/or coaches will be required to present a program to student athletes at the begin‐

ning of each sports season regarding the causes and  consequences of violence, including the use of manipulaƟon

and coercion which relates to sexual violence.  This program will include healthy alternaƟve methods by which youth

can protect themselves and resolve conflict by nonviolent means.

5. By _____, use newsleƩers and in‐service trainings to inform teachers on signs of youth violence and ways to monitor

youth's behaviors related to violence (both assailants and vicƟms of violence).

6. By _____, use school newsleƩers and parent meeƟngs to inform parents or guardians about signs of youth violence,

monitoring behaviors related to violence, and methods of talking to their children about youth violence.

7. By _____, conduct community forums on the problem of youth violence and what can be done about it.

8. By _____, school principals, administrators, and school board members will be encouraged to collaborate on the de‐

sign and implementaƟon of school‐ and community‐based iniƟaƟves to prevent assaulƟve violence.

9. By _____, develop and implement culturally‐specific prevenƟon curricula in the tradiƟons of African American, His‐

panic, NaƟve American, and other local cultures.
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10. By _____, provide informaƟon on how youth can get access to support programs for leaving gangs.

11. By _____, provide informaƟon on how to get access to support programs for vicƟms of sexual assault.

12. By _____, provide informaƟon on how to get access to support programs for  vicƟms of alcohol and drug abuse.

13. By _____, provide informaƟon to youth about how to report physical and sexual abuse.

14. 12.   By _____, promote the adopƟon of effecƟve curricula to prevent sexual violence.

15. 13.    By _____, the school system will adopt and use effecƟve curricula for the prevenƟon of substance abuse, especially

   alcohol. 

16. By _____, create and/or support social markeƟng campaign for healthy lifestyles that promote coordinated messaging

(i.e., so the same messages are shared throughout the community to youth by mulƟple sources).

17. By ____, develop a plan for idenƟfying and referring at‐risk youth (survivors, witnesses, and/or perpetrators) to appropri‐

ate individual or agency.

18. By _____, provide informaƟon to parents/guardians about how they can help their students be successful in school (e.g.

geƫng and reviewing progress reports from school, checking homework).

19. By _____, __________________________________________________ (other).

B. Enhancing skills

1. By _____, the school district will provide skill training in conflict resoluƟon for all youth.

2. By _____, in collaboraƟon with local Parent Teacher OrganizaƟons (PTAs and PTO's), establish and implement violence

prevenƟon programs for use by parents or guardians at home.

 Stop Now And Plan (SNAP) program: hƩp://www.childdevelop.ca/programs/snap

3. By _____, provide training in prevenƟon of youth violence for each aŌer‐school and before‐school club and other local

student organizaƟons.

4. By _____, provide training in school safety, emergency management, and bullying to teachers, administraƟve staff, hall

monitors, lunchroom staff, and bus drivers.

5. By _____, provide teacher in‐services, including lesson plans, for using youth violence prevenƟon curricula in the class

room.

 PromoƟng AlternaƟve Thinking Strategies (PATHS) Program : hƩps://www.channing‐bete.com/prevenƟon‐

programs/paths/paths.html

 Program review: hƩp://www.blueprintsprograms.com/factsheet/promoƟng‐alternaƟve‐thinking‐strategies‐

paths

6. By _____, all teachers have received training in classroom behavior management, and 95% of disciplinary consequences

are administered at the classroom level.

7. By _____, provide skills training for parents and guardians that emphasizes adult‐child communicaƟon and informaƟon

about youth violence in your community.
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8. By _____, provide skill training to youth in methods of refusing peer pressure to use weapons, especially knives and hand

 guns. 

9. By _____, provide skills training to youth in recruiƟng peer support for the choice to avoid youth violence.

10. By _____, establish youth community service programs to enhance life skills and social responsibility.

11. By _____, provide cultural competence training (e.g. respecƟng differences) for all school staff (e.g. custodians, adminis‐

trators.

12. By _____, provide training for teachers (e.g. in service, consultaƟons) on how to link learning in the classroom with what

 is happening regarding youth violence. 

13. By _____, provide training for youth in academic and life skills, including anger management, negoƟaƟon skills,

        communicaƟon skills, problem solving skills, study skills, help recruiƟng skills, asserƟveness, and decision making. 

14. By _____, provide skill training for teachers and administrators to assist them in recognizing situaƟons that pose a threat

  for sexual violence. 

15. By _____, provide skill training in how to avoid or walk away from a potenƟally violent situaƟon without a loss of respect.

16. By _____, provide fair and imparƟal bias training to teachers, school counselors, and school staff.

17. By_____, provide workshop trainings to idenƟfy early signs of mental illness to teachers, school counselors, and staff.

18. By ____, provide school personnel training  to differenƟate those who make a threat from those who pose a threat.

 hƩps://www.nasponline.org/resources‐and‐publicaƟons/resources/school‐safety‐and‐crisis/threat‐assessment‐

at‐school/threat‐assessment‐for‐school‐administrators‐and‐crisis‐teams

19. By ____, provide workshop trainings in Adverse Childhood Experiences/Resilience and/or Trauma‐Informed Care to teach‐

ers, school counselors, and staff.

20. By _____, provide evidence‐based programming supporƟng parenƟng skill and family relaƟonships (e.g., Strengthening

Families, etc.).

21. By _____, enhance social and emoƟonal competencies.

 understanding the value of social and emoƟonal learning: hƩps://casel.org/faqs/

22. By _____, __________________________________________________ (other).

C. Changing Consequences (Providing incenƟves and disincenƟves)

1. By _____, establish incenƟve programs to reward peers who encourage each other to avoid the use of weapons, or en‐

gage in violent acts.

2. By _____, establish an incenƟve program in which employment and secondary educaƟon opƟons are created for at‐risk

youth who do not engage in violent acts.

3. By _____, establish contests for youth efforts and success in avoiding or reducing violence.

4. By _____, provide incenƟves for school teachers and administrators to implement effecƟve violence prevenƟon iniƟaƟves.
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5. By _____, provide incenƟves for at‐risk youth to avoid violence.

6. By _____, provide incenƟves for businesses to hire youth for aŌer school jobs.

7. By _____, provide incenƟves for schools, youth programs, etc., to train youth in prevenƟon strategies that help them to

avoid sexual violence.

8. By _____, provide incenƟves, such as course credit, for youth who parƟcipate in socially construcƟve extracurricular acƟvi‐

Ɵes, such as community service.

9. By _____, __________________________________________________ (other).

D. FacilitaƟng support from influenƟal others

1. By _____, establish student organizaƟons against youth violence in high school and middle schools.

2. By _____, establish programs by which at‐risk youth who remain weapon or violence free can gain access to potenƟal em‐

ployers and other influenƟal adults.

3. By _____, establish peer support groups for teens to explore ways to resist youth violence, sexual coercion, and/or becom‐

ing involved in gang acƟvity.

4. By _____, organize support groups and networks for parents and guardians.

5. By _____, establish peer support groups for youth who wish to get out of gangs.

6. By _____, establish peer support groups for youth who have been vicƟms of sexual assault.

7. By _____, establish peer counseling programs in which peers who have used weapons or were violent can provide infor‐

maƟon about the consequences.

8. By _____, establish intergeneraƟonal programs that link children and adolescents with elders.

9. By _____, provide school credit for youths' parƟcipaƟon in prevenƟon efforts to reduce violence.

10. By _____, develop a discussion series where students hear from youth offenders and vicƟms with regard to the effects

   of adolescent violence. 

11. By _____, establish peer mediaƟon programs for youth who are involved in conflict situaƟons.

12. By _____, __________________________________________________ (other).

E. Modifying Access, Barriers, and OpportuniƟes: Changing the physical design of the environment

1. By _____, assess school grounds for security concerns with law enforcement personnel or by individuals trained in Crime

PrevenƟon Through Environmental Design (CPTED).

2. By _____, provide adequate night lighƟng and security on school grounds open to youth.

3. By _____, eliminate access to unsupervised areas on school grounds.

4. By _____, provide space and supervision in school faciliƟes for weekend and vacaƟon use by teen groups.

5. By _____, provide enhanced supervision and surveillance at youth hangout locaƟons.
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6. By _____, install metal detectors in the high schools to detect those carrying weapons.

7. By _____, provide increased monitoring of hallways, lunchrooms, etc., during high traffic Ɵmes.

8. By _____, assess not only for the safety of school and school grounds, but also the safety of the routes students take to

school. (Ask students to draw a map of how they get to and from school and/or their perceived school bus safety.) Inter‐

view school bus drivers, janitors, and lunchroom staff about safety and implement intervenƟon strategies.

9. By _____, involve students in an environmental improvements commiƩee to promote ownership of change and faciliƟes.

10. By _____, __________________________________________________ (other).

F. Improving services

1. By _____, develop and implement programs to help youth set personal goals and objecƟves.

2. By _____, develop aŌer‐school employment and recreaƟonal programs for youth.

3. By _____, the school has implemented a student peer meditaƟon training program and a student‐led restoraƟve jusƟce

program.

4. By _____, develop summer school alternaƟve programs for youth.

5. By _____, develop and provide opportuniƟes for community service.

6. By _____, establish a violence prevenƟon center in the schools in cooperaƟon with the criminal jusƟce system or health

department.

7. By _____, the school has a broadly represented crisis intervenƟon team that has been trained in crisis response and man‐

agement.

8. By _____, provide cogniƟve behavioral therapy for trauma in schools. hƩps://cbitsprogram.org/

9. By _____, provide addiƟonal programming for at‐risk populaƟon.

 The Coping Power Program (K‐8) hƩp://www.blueprintsprograms.com/factsheet/coping‐power, hƩp://

www.copingpower.com/

 Teen Anger Management EducaƟon, Think First, and Aggression Replacement Training hƩps://

k12engagement.unl.edu/strategy‐briefs/Three%20Anger%20Mgmt%20Programs%2010‐21‐2013_2.pdf

 TerƟary support (5‐10% of populaƟon): Wraparound hƩps://www.pbis.org/school/terƟary‐level/wraparound

10. By _____, establish and maintain a network among local schools for improving  coordinaƟon of local violence prevenƟon

efforts.

11. By _____, school personnel have established procedures to idenƟfy students who have experienced mulƟple Adverse

Childhood Experiences  (high ACE scores) as a result of abuse, neglect, parental dysfuncƟon, and have provided them with

treatment services.

12. By _____, work with local college/university teams to help create and apply knowledge relevant to violence prevenƟon.
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13. By _____, create learning teams of parents, students, and teachers to communicate about and improve educaƟonal outcomes.

14. By _____, __________________________________________________ (other).

G. Modifying policies of schools

1. By _____, the school will require all students and their parents or guardians to sign contracts regarding violent behavior and

carrying weapons as a prerequisite to parƟcipaƟon in school athleƟcs and other co‐curricular acƟviƟes such as debate, biology

club, or band.

2. By _____, the school will establish a policy of mandatory expulsion (or suspension) from athleƟc and other co‐curricular pro‐

grams for any student who violates codes of violent behavior or carrying weapons.

3. By _____, the school board will insƟtuƟonalize the use of effecƟve K‐12 violence prevenƟon curricula in the school system.

4. By _____, create a collaboraƟvely wriƩen Code of Conduct for the school. It should be current, educaƟonal rather than puni‐

Ɵve, and define both desirable and undesirable behaviors and resultant consequences. (Including for students who sexually

harass or abuse other students)

5. By _____, the school system will collect and report data on district‐wide expulsion of students for violent behavior.

6. By _____, creaƟng trauma sensiƟve schools. hƩp://www.nasponline.org/resources‐and‐publicaƟons/resources/mental‐

health/trauma‐sensiƟve‐schools

7. By _____, conducƟng a formal review of all safety policies, and school emergency plans and pracƟces. For example, ensure a

regular schedule for school safety drills.

8. By _____, develop and maintain effecƟve policies and procedures for keeping gang‐related "idenƟfiers" and behaviors out of

the building and off school grounds.

9. By _____, __________________________________________________ (other).

H. Providing public feedback on goal aƩainment

1. By _____, provide a yearly report of violent behavior among middle school and high school youth (e.g., Youth Risk Behavior

Survey, Centers for Disease Control and PrevenƟon, Atlanta, GA).

2. By _____, provide a community scorecard, publicly reporƟng on monthly/yearly levels of youth violence in the neighborhood

or community, reporƟng increases or decreases from previous Ɵme periods.

3. By _____, publicly post annual levels of reported weapon use among adolescents in the school.

4. By _____, provide public displays (similar to the "wanted" posters in post offices) of those convicted of selling weapons to

youth.

5. By _____, modify school board (and state) policies to permit weapon  detecƟon devices in the schools.

6. By _____, __________________________________________________ (other).

I. Modifying broader policies affecƟng schools

1. By _____, change the state EducaƟonal Neglect Statute to require more regular reporƟng of truants.

2. By _____, change reporƟng laws to facilitate public exposure of adults and teens who sell weapons unlawfully.
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3. By _____, in school suspension should be used exceedingly rare and only used for clear issues of student safety and when

home supervision can be ensured.

4. Ongoing needs assessment and program planning are driven by authenƟc data from disciplinary referrals and academic

progress monitoring, an intervenƟons are linked to the data.

5. By _____, __________________________________________________ (other).
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 Please review the inventory provided earlier in this section and list tentative changes to be 

sought in your community's schools.  Consider changes that can occur at the elementary, middle, high 

school, vocational school, and college levels. 

 When reviewing the proposed changes, ask the questions:  Are the proposed changes important 

to the mission of reducing youth violence?  Are the proposed changes feasible?  What more could or 

should the schools do? 

Proposed Changes: Educational Sector 

PLANNING PAGE 
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Inventory of Potential Changes by Sector: 
Law Enforcement, Probation, Parole, and Courts  

Please review this list of potenƟal changes in a community's criminal jusƟce system.  The list 

notes how parƟcular programs, policies, and pracƟces of law enforcement and other agencies might 

be changed to contribute to the mission of reducing youth violence.    These changes that might be 

sought are organized under several categories of changes, such as providing informaƟon or modifying 

criminal jusƟce policies. 

A. Providing InformaƟon

1. By _____, provide informaƟon to schools about local levels of violence, its consequences, and effecƟve

prevenƟon methods.

2. By _____, provide informaƟon to neighborhood parent groups and organizaƟons about local levels of vio‐

lence, its consequences, and effecƟve prevenƟon methods.

3. By _____, provide law enforcement  informaƟon on understanding trauma.  hƩps://www.nasponline.org/

resources‐and‐publicaƟons/resources/school‐safety‐and‐crisis/trauma

4. By _____, __________________________________________________ (other).

B. Enhancing skills

1. By _____, train teachers, parents or guardians, and community leaders in awareness of violence and gang‐

related acƟvity.

2. By _____, train volunteers to monitor violence and gang‐related acƟvity as part of Neighborhood Watch

programs.

3. By _____, __________________________________________________ (other).

C. Providing incenƟves and disincenƟves

1. By _____, establish a reward program for Ɵps leading to convicƟon for violent acts, possession of illegal

weapons, and gang‐related acƟvity.

2. By _____, mandate a quota of arrests of those supplying weapons to youth.

3. By _____, increase penalƟes for parents or guardians who serve as accessories to violent acƟviƟes.

4. By _____, __________________________________________________ (other).

D. FacilitaƟng support from influenƟal others

1. By _____, establish programs for police officers to work with youth in alternaƟve acƟviƟes and educaƟon.
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2. By _____, establish referral to related health and social services programs, such as for domesƟc violence.

3. By _____, __________________________________________________ (other).

E. Modifying Access, Barriers, and OpportuniƟes: Changing the physical design of the environment

1. By _____, in collaboraƟon with the police department, develop and implement a plan for the early and sys‐

temaƟc removal of "crack" or "drug" houses in affected neighborhoods.  (Do not wait to catch the "big fish".)

2. By _____, develop and implement a citywide plan to remove graffiƟ associated with gang acƟvity.

3. By _____, develop and implement a plan to restrict access to abandoned buildings, vacant lots, and other

gathering places of illegal acƟvity.

4. By _____, __________________________________________________ (other).

F. Improving services

1. By _____, establish crisis intervenƟon teams to address extreme or repeated instances of conflict among fami‐

ly members.

2. By _____, collaborate with the school district to implement a plan for increased security on and around school

grounds.

3. By _____, establish a "silent witness hotline" for youth reporƟng assaulƟve violence by parents, guardians, or

peers.

4. By _____, establish a partnership with school teachers and students in the reporƟng of violence, possession of

illegal weapons, and gang‐related acƟvity.

5. By _____, provide legal services whereby protecƟve orders, temporary restraining orders, and peace bonds

keep violent offenders from aƩacking partners or family members.

6. By _____, establish early (elementary school) intervenƟon programs for prevenƟon of violence and gang‐

related acƟvity for families and youth.

7. By _____, provide a coordinated program of "wrap around" services for youth involved in violent crimes that

includes juvenile court, schools, and social and rehabilitaƟve services.

8. By _____, implement strategy of directed patrols, focusing on illegal gun carrying in high‐crime areas, to pre‐

vent gun crimes.

9. By _____, __________________________________________________ (other).

G. Modifying policies of law enforcement organizaƟons

1. By _____, increase prosecuƟon of perpetrators of violent acts who are family members, inƟmates, or ac‐

quaintances of the vicƟm.
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2. By _____, increase the frequency of crackdowns on merchants who illegally sell weapons.

3. By _____, introduce an award system for police who contribute to the prevenƟon of youth violence.

4. By _____, reduce the waiƟng period between actual arrest and final disposiƟon for violent crimes.

5. By _____, reduce requirements for vicƟms of violent crime to appear before the court on repeated occasions.

6. By _____, create a ciƟzen review board to monitor service by juvenile offenders convicted of violent crimes.

7. By _____, increase enforcement of laws against drinking in public places.

8. By _____, __________________________________________________ (other).

H. Providing public feedback on goal aƩainment

1. By _____, publicize the levels of police and ciƟzen surveillance for violence and gang‐related acƟvity.

2. By _____, publicize the levels of police arrests and prosecuƟons for violence and gang‐related acƟvity.

3. By _____, cooperate with the media to communicate accurate informaƟon on the level of violence, including

violence among youth.

4. By _____, __________________________________________________ (other).

I. Modifying broader policies affecƟng law enforcement

1. By _____, drive‐by shooƟng will be elevated to a felony offense.

2. By _____, strengthen and enforce laws regarding buying, selling, or possession of firearms by youth.

3. By _____, a statewide witness protecƟon plan will be adopted to mandate reports of violence and gang‐related

acƟvity.

4. By _____, establish mandatory penalƟes for using a firearm or other weapon in a felony.

5. By _____, establish mandatory penalƟes for carrying unlicensed firearms.

6. By _____, provide resources for community policing to increase the construcƟve presence of police officers in

high crime neighborhoods.

7. By _____, __________________________________________________ (other).
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 Please review the inventory provided earlier in this section and list tentative changes to be sought 

in your community's criminal justice system.  Consider changes for police, district attorneys, and judges. 

 When reviewing the proposed changes, ask the questions:  Are the proposed changes important to 

the mission of reducing youth violence?  Are the proposed changes feasible?  What more could or should 

the criminal justice system do? 

Proposed Changes: Law Enforcement, Probation, Parole, Courts 

PLANNING PAGE 
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Inventory of Potential Changes by Sector: 
Faith-Based Organizations 

Please review this list of potenƟal changes in a community's religious organizaƟons.  The list notes 
how parƟcular programs, policies, and pracƟces of religious organizaƟons might be changed to contribute 
to the mission of reducing youth violence.  These changes that might be considered are organized under 
several categories of changes, such as providing informaƟon or modifying policies of religious organiza‐
Ɵons. 
IdenƟfy those changes in religious organizaƟons that may be most helpful to the mission of reducing youth 
violence in your community.  Modify these possible changes, and delete or add new ones, to fit your com‐
munity's needs, resources, and experiences. 
Use the Planning Page at the end of this secƟon to record your group's tentaƟve choices for changes to be 
sought in religious organizaƟons.  An extra copy of the Planning Page is provided for your convenience. 

A. Providing informaƟon

1. By _____, each denominaƟonal central office within ________ County will create an ongoing violence prevenƟon

program.

2. By _____, promote adopƟon and use of effecƟve curricula to prevent preadolescents and adolescents from using

weapons, especially knives and guns.

3. By _____, inform parents or guardians about the signs of weapon use and gang involvement, ways to monitor the

violence‐related behavior of youth, and ways to talk with youth about drugs and violence.

4. By _____, develop and maintain a resource directory lisƟng local support services for at‐risk youth.

5. By _____, implement culturally‐specific prevenƟon curricula in the tradiƟons of African American, Hispanic, Na‐

Ɵve American, and other local cultures.

6. By _____, conduct seminars for parents and guardians on religion and violence.

7. By _____, develop and distribute inserts for church bulleƟns and bulleƟn boards on violence and its prevenƟon.

8. By _____, hold seminars in churches on youth violence and the costs of intenƟonal and unintenƟonal injury.

9. By _____, create a network among ministers of all denominaƟons where programs and strategies to prevent

youth violence could be discussed.

10. By _____, __________________________________________________ (other).



 50 

B. Enhancing skills

1. Annually, _______ will provide in‐service training to area clergy and religious workers on how to use community

resources for prevenƟng and coping with violence and sexual abuse, and facilitate more effecƟve referrals to

local agencies.

2. By _____, provide skills training for parents and guardians that emphasizes adult‐child communicaƟon and infor‐

maƟon about violence in your community.

3. By _____, provide skills training to youth to resist peer pressure to use weapons or be violent.

4. By _____, provide skills training to youth in how to provide and recruit peer support for choosing to avoid weap‐

ons or violent behavior.

5. By _____, provide training for clergy in conducƟng violence prevenƟon efforts.

6. By _____, idenƟfy and build work‐related skills among youth.

7. By _____, develop and implement programs to enhance youths' academic skills.

8. By _____, establish and implement a job finding and goal seƫng program for youth.

9. By _____, provide sƟll training in how to avoid or walk away from a potenƟally violent situaƟon without a loss of

respect.

10. By _____, __________________________________________________ (other).

C. Providing incenƟves and disincenƟves

1. By _____, establish support and incenƟve programs to reward peers who encourage each other to avoid weap‐

ons, and violent behavior.

2. By _____, establish an incenƟve program in which employment and secondary educaƟon opƟons are created for

at‐risk youth who avoid violence and carrying weapons.

3. By _____, involve religious leaders in establishing achievement scholarships for youth who avoid violence and

carrying weapons.

4. By _____, establish a program where representaƟves from churches, synagogues and mosques take youth on

trips to places they have never visited.

5. By _____, __________________________________________________ (other).

D. FacilitaƟng support from influenƟal others

1. By _____, establish intergeneraƟonal support programs, such as Rites of Passage, that link children and adoles‐

cents from diverse ethnic and cultural backgrounds with their elders.

2. By _____, establish mentoring programs by which at‐risk youth who avoid violence and weapons can gain access

to potenƟal employers and other influenƟal adults.

3. By _____, establish peer support groups for teens to resist pressure to be violent or use weapons.

4. By _____, organize support groups and networks for parents and guardians.

5. By _____, establish peer support groups for those who have experienced violence such as assault and rape.

6. By _____, establish support programs, such as "underground railroads," for those who are aƩempƟng to end

their involvement with gang members.
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7. By _____, establish peer counseling programs in which peers who have used weapons can provide informaƟon

about the consequences.

8. By _____, __________________________________________________ (other).

E. Modifying Access, Barriers, and OpportuniƟes: Changing the physical design of the environment

1. By _____, use the grounds near churches, and other religious organizaƟons to create well lit and supervised

recreaƟonal areas.

2. By _____, use religious faciliƟes for evening and weekend teen groups and retreats.

3. By _____,  provide posiƟve alternaƟve acƟviƟes and needed supports (e.g., tutoring) during out‐of‐school

Ɵme.

4. By _____, __________________________________________________ (other).

F. Improving services

1. By _____, develop aŌer‐school employment and recreaƟonal programs for youth.

2. By _____, develop summer school alternaƟve programs for youth.

3. By _____, establish or enhance training programs for clergy in the prevenƟon of youth violence.

4. By _____, develop and implement programs to help youth set personal goals.

5. By _____, develop an informaƟonal exchange and ecumenical support network for community clergy, religious

workers, and acƟve laity to prevent and cope with violence.

6. By _____, develop aŌer school peer tutoring programs as alternaƟve acƟviƟes for youth.

7. By _____, create a teen rap group, and/or gospel choir as an alternaƟve acƟvity for youth to become involved.

8. By _____, recruit and work with volunteers to adopt a block.

9. By _____, conduct prayer walks or drive‐by prayer to pray for the community and establish a presence in your

community that will allow congregants to get to know neighbors and youth in neighborhood.

10. By _____, coordinate with social service agencies to provide services or access through your church.

11. By _____,  develop and support lay health worker models for congregants and residents.

12. By _____, __________________________________________________ (other).

G. Modifying policies of religious organizaƟons

1. By _____, involve the local counsel of chambers in mandaƟng the use of effecƟve violence prevenƟon curricula

in Sunday school and other religious programs.

2. By _____, have ministers incorporate violence informaƟon into their yearly seminars.

3. By _____, __________________________________________________ (other).

H. Providing public feedback on goal aƩainment

1. By _____, provide a community scorecard to area congregaƟons, publicly reporƟng informaƟon on the level of

reported assaulƟve violence and other community level indicators such as firearm injuries.
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 Please review the inventory provided earlier in this section and list tentative changes to be sought 

in your community’s faith-based organizations.   

 When reviewing the proposed changes, ask the questions:  Are the proposed changes important to 

the mission of reducing youth violence?  Are the proposed changes feasible?  What more could or should 

the faith community do? 

Proposed Changes: Faith-Based Organizations 

PLANNING PAGE 
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Inventory of Potential Changes by Sector: 
Business Community 

Please review this list of potenƟal changes in the local business community.  The list notes 
how parƟcular programs, policies, and pracƟces of the business community might be changed to con‐
tribute to the mission of reducing youth violence.  These changes that might be considered are orga‐
nized under several categories of changes, such as providing informaƟon or modifying business poli‐
cies. 

IdenƟfy those changes in the business community that may be most helpful to the mission of 
reducing assaulƟve violence in your community.  Modify these possible changes, and delete or add 
new ones, to fit your community's needs, resources, and experiences. 

Use the Planning Page at the end of this secƟon to record your group's tentaƟve choices for 
changes to be sought in the business community.  An extra copy of the Planning Page is provided for 
your convenience. 

A. Providing informaƟon

1. By _____, promote adopƟon and use of effecƟve violence prevenƟon programs in all major businesses, industries,

and worksites. Provide informaƟon about the community's rate of violent incidents in all major businesses, indus‐

tries, and worksites, especially those employing adolescents.

2. By _____, provide informaƟon for employers regarding the costs to business related to violence, especially that due

to firearms.

3. By _____, provide informaƟon annually for retailer and store clerks on the laws for supplying minors with firearms

and ammuniƟon along with informaƟon regarding the consequences of breaking those laws.

4. By  _____, provide informaƟon on prevenƟon of assaulƟve violence and firearm injuries to all firearm merchants for

use in their establishments.

5. By _____, provide informaƟon about prevenƟon of assaulƟve violence for members of local business organizaƟons

(e.g., Rotary Club).

6. By _____, provide informaƟon to business leaders on risk factors for violent behavior among youth including lack of

feasible life opƟons and perceived employment opportuniƟes.

7. By _____, provide informaƟon about the consequences of weapon possession, violent behavior, and responsible de‐

cision making in all businesses and industries that frequently employ youth.

8. By _____, provide informaƟon on the problem of sexual assault, in the workplace.

9. By _____, __________________________________________________ (other).
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B. Enhancing skills

1. By _____, provide training in communicaƟon and refusal skills for retailer and store clerks in stores that sell alcohol, tobac‐

co, firearms and other weapons.

2. By _____, establish corporate funded and supported job skills training, placement, and hiring pracƟces for adolescents at

risk to unemployment and underemployment.

3. By _____, provide workshops for employers and employees in adult‐child communicaƟon including how to talk to children

and youth about gangs and violence.

4. By _____, provide on‐site skills training for adolescent and adult employees that emphasize conflict resoluƟon, negoƟa‐

Ɵon, street eƟqueƩe, etc.

5. By _____, provide skills training on asserƟveness, decision‐making, and resisƟng peer pressure to engage in violent acƟvity

in all businesses and industries that frequently employ adolescents.

6. By _____, develop new and/or expand exisƟng programs that establish self‐employment and entrepreneurial training op‐

portuniƟes for youth.

7. By _____, develop and provide informaƟon to area businesses about what kinds of services are needed.

8. By _____, provide training in geƫng a job (e.g., job interviewing) and keeping it (e.g., handling criƟcism from employers).

9. By _____, __________________________________________________ (other).

C. Providing incenƟves and disincenƟves

1. By _____, support increased fines and more frequent crackdowns on merchants who illegally sell firearms, tobacco, and

alcohol to minors.

2. By _____, provide incenƟves for youth who report illegal sales of tobacco, alcohol, firearms and other weapons.

3. By _____, provide publicity to merchants who contribute to the prevenƟon of violence and illegal sales of tobacco, alco‐

hol, and weapons.

4. By _____, provide internship opportuniƟes in local businesses for at‐risk youth who don't become involved in violence or

gang acƟvity.

5. By _____, establish scholarship and other incenƟve programs for adolescent employees who obtain above average school

grades and who complete high school graduaƟon requirements.

6. By _____, __________________________________________________ (other).

D. FacilitaƟng support from influenƟal others

1. By _____, establish support programs, either peer or intergeneraƟonal programs, to assist youth trying to avoid involve‐

ment with weapons and gangs.

2. By _____, establish or sponsor support groups and networks among employees who are parents or guardians.

3. By _____, establish advanced educaƟon financing and support systems by which at‐risk youth can aƩend college or voca‐

Ɵonal training programs.

4. By _____, establish mentoring programs by which at‐risk youth who avoid violence can gain access to potenƟal employers,

internships, and job opportuniƟes.

5. By _____, develop new and/or expand exisƟng programs that establish self‐employment and entrepreneurial training op‐

portuniƟes for youth.

6. By _____, establish and support the adopƟon of violence prevenƟon programs in exisƟng employee organizaƟons (labor

unions, employee health commiƩees).
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7. By _____, provide training on building resumes and job seeking skills to high school students and young people entering

the workforce.

8. By _____, __________________________________________________ (other).

E. Modifying Access, Barriers, and OpportuniƟes: Changing the physical design of the environment

1. By _____, support efforts to reduce the number of gun shops in all residenƟal neighborhoods, especially low‐income

neighborhoods.

2. By _____, improve night lighƟng in commercial areas at high‐risk for violent acƟvity.

3. By _____, install metal detectors at entrances of high‐risk businesses, such as night clubs.

4. By _____, __________________________________________________ (other).

F. Improving services

1. By _____, establish a speakers' bureau featuring well‐known business people talking about youth violence issues.

2. By _____, increase donated money and services for low‐income families, such as food and clothes, shelter for the

homeless, holiday giŌs, and tutoring services.

3. By _____, increase donated money and services for the violence prevenƟon iniƟaƟve, including refreshments for

meeƟngs, incenƟves for the youth, equipment and supplies for the facility, and usage of office meeƟng space.

4. By _____, provide GED courses in the workplace for business and industries which frequently employ adolescents.

5. By _____, establish and maintain a funding drive to coordinate the collecƟon of funds and other resources for violence

prevenƟon programs.

6. By _____, provide communicaƟon programs in the workplace for parent or guardians and their adolescents.

7. By _____, __________________________________________________ (other).

G. Modifying policies of business organizaƟons

1. By _____, adopt policies to support vocaƟonal training in the schools.

2. By _____, adopt policies to encourage hiring of youth at risk to violence, including African American youth and other

ethnic and cultural minoriƟes.

3. By _____, adopt policies that don't allow any one employee to be the only one at the establishment during nighƫme

hours.

4. By _____, __________________________________________________ (other).

H. Providing public feedback on goal aƩainment

1. By _____, support annual "sƟngs" to assess illegal sales and possession of firearms and alcohol by minors and publicize

the levels of illegal sales by local merchants.

2. By _____, publicize the levels and trends of community indicators of assaulƟve violence, such as injuries by firearms,

drive‐by shooƟngs, and other crime perpetrated by youth.

3. By _____, __________________________________________________ (other).

I. Modifying broader policies affecƟng business organizaƟons

1. By _____, support increases in fines for illegal sales of firearms, tobacco, and alcohol to minors.

2. By _____, pass legislaƟon to subsidize job‐training programs for adolescents at risk.
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3. By _____, strengthen and enforce laws regarding buying, selling, or possessing firearms, tobacco, or alcohol by youth.

4. By _____, mandate the use of safety barriers for taxicab, Uber, and LyŌ drivers at risk to violence.

5. By _____, __________________________________________________ (other).
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 Please review the inventory provided earlier in this section and list tentative changes to be sought 

in the local business community.  Consider changes that can occur in businesses frequented by youth, es-

pecially those that sell firearms and other weapons. 

 When reviewing the proposed changes, ask the questions:  Are the proposed changes important to 

the mission of reducing youth violence?  Are the proposed changes feasible?  What more could or should 

the business community do? 

Proposed Changes: Business Community 

PLANNING PAGE 
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Inventory of Potential Changes by Sector: 
Media 

Please review this list of potenƟal changes in a community's newspapers, social media, radio, 
and television.  The list notes how parƟcular programs, policies, and pracƟces of the media might be 
changed to contribute to the mission of reducing youth violence.  These changes that might be con‐
sidered are organized under several categories of changes, such as providing informaƟon or modify‐
ing media policies. 

Check off those changes in the media that may be most helpful to the mission of reducing  
youth violence  in your community.  Modify these possible changes, and delete or add new ones, to 
fit your community's needs, resources, and experiences. 

Use the Planning Page at the end of this secƟon to record your group's tentaƟve choices for 
changes to be sought in the media.  An extra copy of the Planning Page is provided for your conven‐
ience.  

A. Providing informaƟon

1. By _____, use Public Service Announcements (PSA's) to promote the idea that individuals are responsible for their

violent behavior.

2. By _____, use PSA's to promote the idea that violence can be addressed‐‐that it is not an unchangeable fact of life.

3. By _____, provide through radio, television, social media, and newspaper PSA's appropriate for a variety of audiences

(children, adolescents, adults) about the negaƟve consequences of violence for youth and society.  The PSA's will be

culturally‐specific and ethnically‐appropriate and will feature local and naƟonal celebriƟes and personaliƟes.

4. By _____, arrange an annual public awareness march, rally, or forum to accompany use of violence prevenƟon curric‐

ula for all middle school  and high school students.

5. By _____, provide informaƟon to parents and guardians about how to talk with children and adolescents about vio‐

lence.

6. By _____, provide informaƟon to parents and guardians about how to reduce family stress and violence.

7. By _____, provide PSA's which "de‐glamorize" gangs by describing the consequences of gang involvement.

8. By _____, disseminate informaƟon about alternaƟves to gang involvement to school dropouts and other hard‐to‐

reach and at‐risk youth.

9. By _____, disseminate informaƟon on peaceful conflict resoluƟon and how to walk away from potenƟal fights.

10. By _____, provide television programs that describe the consequences of convicƟon for violent behavior and pur‐

chasing weapons illegally.

11. By _____, local radio will sponsor regular live debates on ways of prevenƟng youth violence.

12. By _____, produce and help distribute a brochure that describes local community services and programs involved in

prevenƟng youth violence.
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13. By _____, keep the media and public informed about the group's prevenƟon acƟviƟes through regular press confer‐

ences and public relaƟons efforts.

14. By _____, provide informaƟon about the community's rate of violent incidents, firearm accidents and injuries, do‐

mesƟc violence, sexual assault, and consequences of gang involvement to all media personnel who cover youth is‐

sues.

15. By _____, provide informaƟon about date and acquaintance rape.

16. By _____, present radio, television, social media, and newspaper PSAs appropriate for a variety of audiences

(children, adolescents, and adults) that address posiƟve impacts on neighborhoods when individual families acƟvely

contribute to an overall healthy, thriving community.

17. By _____, __________________________________________________ (other).

B. Enhancing skills

1. By _____, provide PSA's which display skills that kids can use to avoid adolescent violence and to foster healthy hab‐

its and interacƟons in urban neighborhood seƫngs.

2. By _____, sponsor programs to enhance youth academic skills.

3. By _____, the local newspaper will provide a weekly profile of youth in acƟon against assaulƟve violence.

4. By _____, sponsor parent, guardian and youth workshops to enhance decision making, communicaƟon, and problem

solving skills.

5. By _____, sponsor and build programs to idenƟfy and build work‐related skills among youth.

6. By _____, provide PSA's which display how to avoid or walk away from a potenƟally violent situaƟon without a loss of

respect.

7. By _____, __________________________________________________ (other).

C. Providing incenƟves and disincenƟves

1. By _____, provide contests to involve youth in creaƟng and producing commercials/PSA's and other art forms on the

negaƟve effects of assaulƟve violence.

2. By _____, arrange incenƟves for high school dropouts and other hard‐to‐reach and at‐risk youth to be involved in

media efforts to prevent assaulƟve violence.

3. By _____, establish an ongoing system to provide public recogniƟon for specific community or youth efforts to pre‐

vent assaulƟve violence.

4. By _____, __________________________________________________ (other).

D. FacilitaƟng support from influenƟal others

1. By _____, provide informaƟon about the availability of support and mentoring programs for youth at‐risk to assaul‐

Ɵve violence.

2. By _____, provide access to male role models who use nonviolent means of expression.
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3. By _____, __________________________________________________ (other).

E. Modifying Access, Barriers, and OpportuniƟes: Changing the physical design of the environment

1. By _____, provide PSA's which display skills that kids can use to avoid adolescent violence.

2. By _____, __________________________________________________ (other).

F. Improving services

1. By _____, broadcast community forums on the problem of assaulƟve violence and how to prevent it.

2. By _____, publicize exemplary efforts by ciƟzens to prevent assaulƟve violence.

3. By _____, provide free adverƟsing for community workshops on youth violence issues.

4. By _____, sponsor local telethons to support and publicize efforts to prevent violence and gang‐related

violence.

5. By _____, establish an ongoing system to provide informaƟon on youth issues related to violence.

6. By _____, establish a silent witness hotline for reporƟng violence, including physical and sexual abuse.

7. By _____, __________________________________________________ (other).

G. Modifying policies of the media

1. By _____, radio staƟons in the area will adopt policies to refrain from playing music that promotes violent

behavior.

2. By _____, modify media policies to report all violent crime, including drive‐by shooƟngs.

3. By _____, __________________________________________________ (other).

H. Providing public feedback on goal aƩainment

1. By _____, obtain and disseminate informaƟon on the need for prevenƟon efforts using focus or discussion

groups with youth and parents or guardians and surveys that assess assaulƟve violence among youth.

2. By _____, obtain and disseminate informaƟon on support for controversial prevenƟon acƟviƟes using tele‐

phone surveys of adults to assess their concern for the problem of assaulƟve violence and willingness to

support specific prevenƟon efforts.

3. By _____, publicize regular reports on the level of violence and gang‐related arrests and convicƟons.

4. By _____, publicize a community score card reporƟng informaƟon on the level of assaulƟve violence and

other community‐level indicators such as gang‐related incidents.

5. By _____, __________________________________________________ (other).

I. Modifying broader policies affecƟng the media

1. By _____, reduce the amount of air Ɵme given to shows that glorify assaulƟve violence and gang‐related

violence.

2. By _____, reduce the amount of news Ɵme given to sensaƟonalized stories related to youth violence.

3. By _____, reduce the portrayal of violence in programs geared to children.
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4. By _____, __________________________________________________ (other).
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 Please review the inventory provided earlier in this section and list tentative changes to be sought 

in your community's media.  Consider all forms of local print and broadcast media, including newspapers, 

radio, and cable and other television. 

 When reviewing the proposed changes, ask the questions:  Are the proposed changes important to 

the mission of reducing youth violence?  Are the proposed changes feasible?  What more could or should 

the media do? 

Proposed Changes: Media 

PLANNING PAGE 
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Inventory of Potential Changes by Sector: 
Health Organizations 

Please review this list of potenƟal changes in a community's health organizaƟons.  The list 
notes how parƟcular programs, policies, and pracƟces of health organizaƟons might be changed to 
contribute to the mission of reducing youth violence.  These changes that might be considered are 
organized under several categories of changes, such as providing informaƟon or modifying health or‐
ganizaƟon policies. 

IdenƟfy those changes in health organizaƟons that may be most helpful to the mission of re‐
ducing youth violence in your community.  Modify these possible changes, and delete or add new 
ones, to fit your community's needs, resources, and experiences. 

Use the Planning Page at the end of this secƟon to record your group's tentaƟve choices for 
changes to be sought in health organizaƟons.  An extra copy of the Planning Page is provided for your 
convenience. 

A. Providing informaƟon

1. By _____, develop and make available appropriate informaƟon for disseminaƟon to the community related to youth

violence, including physical assault, incest, and sexual abuse.

2. By _____, develop and distribute an informaƟon sheet informing paƟents in health departments, public clinics, and

obstetric offices of the dangers of assaulƟve violence.

3. By _____, provide skills training to youth on how to recruit peer support for avoiding violent acƟvity, including physi‐

cal assault, incest, and sexual abuse.

4. By _____, educaƟon in assaulƟve violence, physical assault, incest, and sexual abuse, will be required of all medical

students.

5. By _____, provide public educaƟon regarding the role of alcohol and drug use in incidents of assaulƟve violence.

6. By _____, provide skills training on conflict management, negoƟaƟon, decision making, and refusal skills for local

student organizaƟons and athleƟc teams.

7. By _____, publicize informaƟon on exisƟng programs that local residents can take advantage of to improve communi‐

ty safety in their neighborhood.

8. By _____, provide informaƟon to parents and guardians about warning signs of violent behavior, gang involvement,

and other risky behaviors.

9. By _____, provide informaƟon and training to teachers, parents, and guardians about what to look for and how to

promote health and safety in children and youth (e.g., through newsleƩer, in‐service training, schools, and local li‐

braries).

10. By _____, __________________________________________________ (other).
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B. Enhancing skills

1. By _____, provide workshops for youth and parents to enhance skills of anger management, conflict management,

decision making, peer refusal, and parent‐child communicaƟon.

2. By _____, provide cross‐cultural training for health professionals to enhance the cultural appropriateness of preven‐

Ɵve services.

3. By_____, provide in‐service training for school personnel in planning, implemenƟng, and evaluaƟng school‐based

programs for prevenƟng youth violence.

4. By _____, provide training for all Emergency Room staff to instruct them in appropriate ways of dealing
with vicƟms of violence and persons arriving with the vicƟms.

5. By _____, provide training for all medical staff and counselors in dealing with adolescent sexual assault.

6. By _____, provide training in communicaƟon and appropriate refusal techniques for clerks in stores to use when sell‐
ing alcohol or other products that restrict sale to minors or when sales require legal documentaƟon (e.g., sale of fire‐
arms).

7. By _____, __________________________________________________ (other).

C. Providing incenƟves and disincenƟves

1. By _____, establish an incenƟve program for hospitals, clinics, and physicians' offices to improve the way
they record and report incidences of youth violence related injuries.

2. By _____, provide incenƟves for Emergency Room staff who get addiƟonal training to deal with vicƟms of
violence.

3. By _____, __________________________________________________ (other).

D. FacilitaƟng support from influenƟal others

1. By _____, establish peer support groups to prevent violence.

2. By _____, establish teen speakers bureaus to provide informaƟon about the consequences of gang in‐
volvement.

3. By _____, establish support groups and networks for parents and guardians.

4. By _____, establish intergeneraƟonal mentoring programs that link youth of different ethnic and cultural
backgrounds with their elders.

5. By _____, __________________________________________________ (other).

E. Modifying Access, Barriers, and OpportuniƟes: Changing the physical design of the environment

1. By _____, improve the accessibility of adolescent health services.

2. By _____, __________________________________________________ (other).

F. Improving services

1. By _____, establish coordinated intervenƟon programs for youth who are vicƟms of violence, including
physical assault, incest, and sexual abuse.

2. By _____, establish programs to beƩer idenƟfy and report perpetrators of violence who may require medi‐
cal treatment.
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3. By _____, provide adolescent health services in the schools.

4. By _____, establish an interagency network to coordinate efforts to prevent youth violence.

5. By _____, conduct annual school‐based health fairs with an emphasis on youth health issues, including
physical assault, incest, and sexual abuse.

6. By _____, ensure that vicƟms of violence receive adequate medical care regardless of ability to pay.

7. By _____, __________________________________________________ (other).

G. Modifying policies of health organizaƟons

1. By _____, establish accurate reporƟng systems for firearm and gang‐related injuries.

2. By _____, make a history of vicƟmizaƟon or perpetraƟon, including physical and sexual abuse, a part of every physi‐

cal exam.

3. By _____, improve compliance with state laws requiring reporƟng of gunshot wounds.

4. By _____, __________________________________________________ (other).

H. Providing public feedback on goal aƩainment

1. By _____, provide a community score card reporƟng informaƟon on the level of assaulƟve violence and other com‐

munity‐level indicators, such as gang‐related incidents.

2. By _____, __________________________________________________ (other).

I. Modifying broader policies affecƟng health organizaƟons

1. By _____, modify policies for collecƟng and reporƟng informaƟon about youth violence, including physical assault,

incest, and sexual abuse.

2. By _____, __________________________________________________ (other).
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 Please review the inventory provided earlier in this section and list tentative changes to be sought 

in your community's health organizations.  Consider all the contexts in which people receive health services 

including hospitals, clinics, public health organizations, health education programs, physicians' offices, and 

other places where health care is provided. 

 When reviewing the proposed changes, ask the questions:  Are the proposed changes important to 

the mission of reducing youth violence?  Are the proposed changes feasible?  What more could or should 

health organizations do?  

Proposed Changes: Health Organizations 

PLANNING PAGE 
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Inventory of Potential Changes by Sector: 
Youth Organizations 

Please review this list of potenƟal changes in a community's youth organizaƟons.  The list 
notes how parƟcular programs, policies, and pracƟces of youth organizaƟons might be changed to 
contribute to the mission of reducing youth violence.  These changes that might be considered are 
organized under several categories of changes, such as providing informaƟon or modifying policies of 
youth organizaƟons. 

IdenƟfy those changes in youth organizaƟons that may be most helpful to the mission of re‐
ducing youth violence in your community.  Modify these possible changes, and delete or add new 
ones, to fit your community's needs, resources, and experiences. 

Use the Planning Page at the end of this secƟon to record your group's tentaƟve choices for 
changes to be sought in youth organizaƟons.  An extra copy of the Planning Page is provided for your 
convenience. 

A. Providing informaƟon

1. By _____, create a peer educator group to provide informaƟon to youth about the harmful consequences of the use

and abuse of weapons.

2. By _____, coordinate youth speak‐outs on assaulƟve violence and its prevenƟon.

3. By _____, inform parents on warning signs of violent behavior and gang involvement.

4. By _____, inform parents of the signs of coercive sexual relaƟonships.

5. By _____, __________________________________________________ (other).

B. Enhancing skills

1. By _____, create a peer educator group to provide skills training in resisƟng pressure to be involved in violence, sexu‐

al assault, gang acƟvity, or use tobacco, alcohol and other drugs.

2. By _____, provide skills training for all adults who work with youth in order to prevent harmful situaƟons.

3. By _____, provide skill training in how to avoid or walk away from potenƟally violent situaƟons without a loss of re‐

spect.

4. By _____, __________________________________________________ (other).

C. Providing incenƟves and disincenƟves

1. By _____, establish a contest for youth to develop messages to discourage other youth from violence, gang acƟvity,

or using alcohol and other drugs.

2. By _____, __________________________________________________ (other).
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D. FacilitaƟng support from influenƟal others

1. By _____, create mentoring programs to enhance job and secondary educaƟon opportuniƟes.

2. By _____, establish a peer support program for at‐risk youth and/or those aƩempƟng to get away from
gang involvement.

3. By _____, establish culturally‐specific youth groups for ethnic minoriƟes and people of color.

4. By _____, establish regional support networks among leaders and members of youth organizaƟons work‐
ing on prevenƟng assaulƟve violence.

5. By _____, __________________________________________________ (other).

E. Modifying Access, Barriers, and OpportuniƟes: Changing the physical design of the environment

1. By _____, arrange supervised recreaƟonal areas near where at‐risk children and adolescents live.

2. By _____, provide safe and affordable transportaƟon to supervised recreaƟonal opportuniƟes.

3. By _____, __________________________________________________ (other).

F. Improving services

1. By _____, establish and market a silent witness hotline for use by youth for reports of assaulƟve violence.

2. By _____, the school district, parents or guardians, and the recreaƟon department will establish before
and aŌer school and summer acƟviƟes for youth.

3. By _____, a youth drama troupe will be established to tour shopping malls and schools to address youth
violence and other teen issues.

4. By _____, establish or reinstate middle school sports leagues and acƟviƟes.

5. By _____, establish a central clearinghouse to conduct widespread job skills training and placement for at‐
risk youth.

6. By _____, establish a variety of alternaƟve acƟviƟes for at‐risk youth.

7. By _____, establish and support peer educator programs in youth organizaƟons, middle schools, and high
schools.

8. By _____, coordinate youth volunteer efforts to prevent assaulƟve violence.

9. By _____, establish supervised opportuniƟes for community service.

10. By _____, __________________________________________________ (other).

G. Modifying policies of health organizaƟons

1. By _____, establish Board policies by which youth can have influence on the policies and pracƟces of youth organiza‐

Ɵons.

2. By _____, local youth organizaƟons will adopt wriƩen policies regarding the consequences for youth who commit

acts of assaulƟve violence.

3. By _____, __________________________________________________ (other).
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H. Providing Public Feedback on Goal AƩainment

1. By _____, provide a community score card reporƟng informaƟon on the level of assaulƟve violence and related com‐

munity‐level indicators, such as the number of adolescents that are admiƩed into hospitals as vicƟms of assaulƟve

violence.

2. By _____, __________________________________________________ (other).

I. Modifying broader policies affecƟng youth

1. By _____, establish naƟonal and state programs to promote community service.

2. By _____, increase youth involvement in advisory councils and other forums for advocaƟng for policies that affect

them.

3. By _____, __________________________________________________ (other).
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 Please review the inventory provided earlier in this section and list tentative changes to be sought 

in your community's youth organizations.  Consider the different types of organizations serving youth, in-

cluding after-school recreational programs, such as Boys and Girls Clubs or the YMCA, Scouting organiza-

tions, 4-H, recreational programs, and cultural organizations. 

 When reviewing the proposed changes, ask the questions:  Are the proposed changes important to 

the mission of reducing youth violence?  Are the proposed changes feasible?  What more could or should 

youth organizations do? 

Proposed Changes: Youth Organizations 

PLANNING PAGE 
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Inventory of Potential Changes by Sector: 
Social Service, Government, and Community  

Organizations  

Please review this list of potenƟal changes in a community's social service, government, and 

community organizaƟons.  The list notes how parƟcular programs, policies, and pracƟces of social 

service, government, and community organizaƟons might be changed to contribute to the mission of 

reducing youth violence.  These changes that might be considered are organized under several cate‐

gories of changes, such as providing informaƟon or modifying social service, government, and com‐

munity organizaƟon policies. 

IdenƟfy those changes in social service, government, and community organizaƟons that may 

be most helpful to the mission of reducing youth violence in your community.  Modify these possible 

changes, and delete or add new ones, to fit your community's needs, resources, and experiences. 

Use the Planning Page at the end of this secƟon to record your group's tentaƟve choices for 

changes to be sought in social service, government, and community organizaƟons.  An extra copy of 

the Planning Page is provided for your convenience. 

A. Providing informaƟon

1. By _____, increase the availability of locally‐relevant and culturally‐specific informaƟon about the rate and
consequences of assaulƟve violence and the possession and use of weapons in appropriate forms (e.g.,
pamphlets, audio, posters, PSA's).

2. By _____, provide law enforcement  informaƟon on understanding trauma.  hƩps://www.nasponline.org/
resources‐and‐publicaƟons/resources/school‐safety‐and‐crisis/trauma

3. By _____, disseminate appropriate informaƟon to the community related to the consequences of use and
possession of weapons.

4. By _____, establish and increase use of silent witness and related youth crisis hotlines.

5. By _____, conduct public meeƟngs and forums on safety, educaƟon, youth development, or improving
neighborhoods located in churches, schools, libraries, shopping malls, and other public forums.

6. By _____, use adverƟsing on local public transportaƟon (e.g., buses) to increase knowledge about commu‐
nity level indicators for the neighborhood (e.g., number of crimes per year).

7. By _____,  informal and formal communicaƟon systems successfully facilitate knowledge of the variety of
resources available to community residents, as many families face transportaƟon and access barriers and
may not be aware of the resources and events available to them.

8. By _____, __________________________________________________ (other).

B. Enhancing skills

1. By _____, provide skills training in conflict management, decision making, peer refusal, and communica‐
Ɵon to youth.
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2. By _____, provide workshops for parents and guardians on how to talk with youth about assaulƟve vio‐
lence and illegal use of weapons.

3. By _____, establish youth community service programs to enhance life skills and social responsibility.

4. By _____, establish programs that teach adolescents how to idenƟfy and avoid threats of sexual violence.

5. By _____, provide parent training in behavior modificaƟon and posiƟve discipline.

6. By _____, __________________________________________________ (other).

C. Providing incenƟves and disincenƟves

1. By _____, provide access to job and secondary educaƟon opportuniƟes for at‐risk youth who avoid vio‐
lence and illegal use of weapons.

2. By _____, provide Community Development Block Grant (CDBG) monies to support violence prevenƟon
acƟviƟes in low‐income neighborhoods.

3. By _____, __________________________________________________ (other).

D. FacilitaƟng support from influenƟal others

1. By _____, establish peer support programs within community organizaƟons.

2. By _____, establish parent and guardian support programs.

3. By _____, establish scholarship programs for low‐income youth to advance their educaƟon and training.

4. By _____, __________________________________________________ (other).

E. Modifying Access, Barriers, and OpportuniƟes: Changing the physical design of the environment

1. By _____, improve night and street lighƟng and supervision in public parks and recreaƟonal areas.

2. By _____, modify public housing to include well‐lit courtyards, defensible space, and decent housing condi‐
Ɵons.

3. By _____, install beƩer (more) street lights to improve lighƟng in parking lots, alleys, and other areas.

4. By _____, eliminate all known drug houses from the neighborhood.

5. By _____, __________________________________________________ (other).

F. Improving services

1. By _____, establish coordinated intervenƟon programs for youth who are vicƟms of violence, including physical as‐

sault, incest and sexual abuse.

2. By _____, establish intervenƟon programs for those who are witness to violence, such as murder of a friend or family

member.

3. By _____, increase the number of alcohol and drug treatment beds for underserved populaƟons by ____%.

4. Annually, award microgrants to grassroots organizaƟons or individuals to establish programs to prevent or reduce

assaulƟve violence among youth.

5. By _____, increase allocaƟons for the development of aŌercare services for juvenile offenders by ____%.
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6. By _____, establish a centralized center for educaƟng and supporƟng parents and guardians.

7. By _____, increase the number of agencies or organizaƟons that conduct free parenƟng classes with culturally‐

appropriate content.

8. Annually, ______ will develop an updated Resource Directory on Services for vicƟms of violence and violent youth

behaviors and disseminate it to area clergy, businesses, schools, and other relevant organizaƟons.

9. By _____, establish mentor programs for youth to facilitate employment and educaƟonal opportuniƟes.

10. By _____, provide help in obtaining public assistance (e.g., AFDC, food stamps) for those families that need it.

11. By _____, provide transportaƟon for youth to get access to support and prevenƟon programs.

12. By _____, provide a coordinated program of "wrap around" services for youth involved in violent acƟvity
that includes social and rehabilitaƟve services, schools, and juvenile court.

13. By _____, extend available and affordable daycare to reduce stress for parents and guardians.

14. By _____, increase access to shelters to protect women and children who may be vicƟms of abuse.

15. By _____, enlist area block captains or leaders to idenƟfy and report hot spots and areas needing aƩen‐
Ɵon.

16. By _____, provide city staff to assist residents in addressing safety issues a the block club level.

17. By _____, __________________________________________________ (other).

G. Modifying policies of social service, government, and community organizaƟons

1. By _____, mandate that the office of social and rehabilitaƟve services will report for follow‐up all families
with youth that are abused or have been involved in acts of violence.

2. By _____, establish mandatory weapon screening for all youth‐in‐custody.

3. By _____, limit parental rights and disconƟnue enƟtlements for families known to consistently abuse
drugs.

4. By _____, establish a policy of providing matching funds for grants for prevenƟon acƟviƟes.

5. By _____, establish (enforce) prohibiƟons against carrying (but not owning) firearms.

6. By _____, establish mandatory penalƟes for using a firearm in a felony.

7. By _____, establish mandatory penalƟes for carrying unlicensed firearms.

8. By _____, establish  a youth violence prevenƟon coordinator posiƟon which is housed in the Health
Department.

9. By _____, create opportuniƟes for neighborhood residents to influence policy issues that affect the
community.

10. By _____, if a program is started that does not resonate with the community, a subcommiƩee evaluates
the process for improvement before the next round of funding.

11. By _____, provide opportuniƟes for young people to apply their leadership skills in addressing
neighborhood problems and goals (e.g., Youth Task Force).

12. By _____, __________________________________________________ (other).
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H. Providing public feedback on goal aƩainment

1. By _____, provide a community score card reporƟng the level of assaulƟve violence and related indicators,
such as weapons, or drug‐related arrests.

2. By _____, __________________________________________________ (other).

I. Modifying broader policies affecƟng social service, government, and community organizaƟons

1. By _____, establish naƟonal and state programs to promote community service.

2. By _____, modify school board (and state) policies to mandate weapon detecƟon systems in the schools.

3. By _____, establish cooperaƟve agreements among relevant state and local agencies regarding joint iniƟaƟves to

prevent assaulƟve violence.

4. By _____, __________________________________________________ (other).
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 Please review the inventory provided earlier in this section and list tentative changes to be sought 

in your social, government, and neighborhood/community organizations.    

 When reviewing the proposed changes, ask the questions:  Are the proposed changes important to 

the mission of reducing youth violence?  Are the proposed changes feasible?  What more could or should 

social, government, and/or community organizations do?  

Proposed Changes: Social, Government, Community Organizations 

PLANNING PAGE 
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CHAPTER VI 
2017 

Finalizing Your AcƟon Plan  

InformaƟon 

Gathering 

IniƟal 

Planning 

Advanced  

Planning 

Developing an 

AcƟon Plan 

Refining  

and Revising 

Check Proposed  

Changes for  

Completeness 

The purpose of this chapter is to help guide final choices of changes 
to be sought by the violence prevenƟon iniƟaƟve.  We outline a process 
for building consensus among group members about proposed changes to 
be sought.  The process consists of checking the proposed changes for 
completeness, using a survey to build consensus, and securing a formal 
decision from the enƟre group. 
Checking the Proposed Changes for Completeness 
The group should review proposed changes for each sector, and for all sec‐
tors taken together.  To review the proposed changes in each community 
sector, we recommend asking two quesƟons: 
 Taken together, do these proposed changes maximize this sector's 

contribuƟon to the mission of reducing assaulƟve violence? 
 What other changes in programs, policies, or pracƟces could or should 

be made in this sector? 
 To review the enƟre set of proposed changes for all sectors, we sug‐

gest asking: 
 Would all the changes, taken together, be sufficient to reduce assaul‐

Ɵve violence to desired levels? 
 What other changes in programs, policies, or pracƟces could or should 

be made in the community? 
Answers to the quesƟons will contribute to a more complete set of  
proposed changes. 

Use a Survey  

to Build Consensus 

Secure a Formal  

Decision  

from the  

EnƟre Group 
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Using a Survey to Build Consensus 
Using a survey to review the proposed changes can be very helpful in building consensus.  We recom‐
mend lisƟng all the proposed changes, organized by community sector, along with quesƟons about their 
importance and feasibility. 
For each change to be sought, we recommend asking: 

 Is this proposed change important to the mission of reducing assaulƟve violence among ado‐
lescents? 

 Is the proposed change feasible? 

A format that you could use in your own survey follows.   

Surveys should be distributed to all key audiences for the group, including its members, representa‐

Ɵves of funding sources, and experts in the prevenƟon of assaulƟve violence.  Collect completed surveys 

and compute an average raƟng for importance and feasibility for each proposed change. 

The results can be used to guide final choices.  Proposed changes with high importance and high fea‐

sibility raƟngs should be given higher priority for acƟon; those with lower importance or feasibility, a 

lower priority.  It may be helpful to set a cutpoint for choosing prioriƟes.  For example, perhaps only 

those proposed changes with an average raƟng of 4.5 or higher on importance, and 3.75 or higher on 

feasibility might be included on the final acƟon plan. 

Securing a Formal Decision from the EnƟre Group 
Seek formal approval of the proposed changes by the membership of the group.  The enƟre mem‐

bership should have the opportunity to make a decision on proposed changes for all sectors.  Seek con‐
sensus, using a formal vote to resolve disputes about specific changes.  Arrange for a vote of the enƟre 
membership on the complete acƟon plan, recording the votes for and against. 
Summary 

This chapter described a process for helping build consensus on the complete list of proposed chang‐
es for the community sectors to be involved in the iniƟaƟve.  The next chapter describes how to convert 
these proposed changes into a final acƟon plan. 

Proposed Changes in Schools How important is it to… 

Not at all          Very 

How feasible is it to… 

Not at all            Very 

1. Provide skills training in conflict

resoluƟon.

1      2    3     4     5 1      2    3     4     5 

2. Provide adequate night lighƟng on

school grounds.

1      2    3     4     5 1      2    3     4     5 
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CHAPTER VI 
2017 

Refining Your AcƟon Plan 

InformaƟon 

Gathering 

IniƟal 

Planning 

Advanced  

Planning 

Developing an 

AcƟon Plan 

Refining  

and Revising 

IdenƟfy Major AcƟon 

Steps for Each Change 

The purpose of this chapter is to help prepare acƟon steps for each 
community change sought by your group.  We recommend defining only 
the major acƟon steps needed to aƩain each proposed change.  It is not 
necessary to list all the acƟon steps‐‐list only the most criƟcal steps re‐
quired to create the desired change.   

The acƟon steps detail what will occur, in what amount, by whom, 
and by when.  To prepare acƟon steps for your acƟon plan, define the fol‐
lowing for each proposed change: 

 what acƟons will be taken (what) 
 the responsible agents (by whom) 
 the Ɵming (by when) 
 resources and support needed and available 
 potenƟal barriers and resistance 
 with whom communicaƟon about the plan should occur 

A comprehensive acƟon plan‐‐proposed changes and related acƟon steps‐‐
helps communicate to important audiences that the group is clearly orga‐
nized.  It helps demonstrate that the group understands what is needed to 
be effecƟve in bringing about change.  

The complete acƟon plan includes acƟon steps for each change to 
be sought.  Organize the changes by community sector, lisƟng each pro‐
posed change, and related acƟon steps, in the order in which they are sup‐
posed to occur. 

The example on the following page illustrates how to list acƟon 
steps for a specific change to be sought in the schools sector. 

Review of  

Earlier Analysis 

Finalize and  

Communicate the Plan 
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CHAPTER VII 
2017 

Monitoring Progress and PromoƟng Renewal 

InformaƟon 

Gathering 

IniƟal 

Planning 

Advanced  

Planning 

Developing an 

AcƟon Plan 

Refining  

and Revising 

DocumenƟng  

Progress 

The purpose of this chapter is to suggest how the group might 
monitor progress toward goal aƩainment and promote renewal in the 
group as necessary.  It is important to evaluate the success of the group.  
Review the proposed changes periodically to monitor their aƩainment and 
revise your proposed changes and acƟon plan accordingly. 
Monitoring Progress 

Consider creaƟng a scorecard for your group that shows the cumu‐
laƟve number of proposed changes in a given year that actually occurred.  
You might use a graph to show how the group is doing with its acƟon plan. 
A sample graph follows.  The "N" refers to the number of changes sought 
each year.  This example group sought a total of 100 changes over five 
years.  The solid line shows actual changes, the doƩed line shows the pro‐
posed level of change.  

PromoƟng CelebraƟon 

and Renewal 

Focusing on 

Small Wins 
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Similar graphs might be prepared for each community sector to give insight into how progress on 
changes in schools compares with that in the business community, for example.  The results should be 
reported annually to the membership and to funding sources. 

Other graphs might be prepared to display progress toward objecƟves.  For example, reports might 
include the incidence of reported violence, homicides, and nonfatal assaulƟve violence before and aŌer 
the iniƟaƟve was implemented. 

PromoƟng Renewal 

Even the most effecƟve organizaƟons require renewal periodically.  Arrange ongoing review and dis‐
cussion of group progress on the proposed changes.  The review should involve all relevant audiences for 
the group, including group members, funding partners, and experts in assaulƟve violence.  Invite consid‐
eraƟon of the importance of changes that have occurred to the mission.  Communicate to all relevant au‐
diences how their feedback was used to modify the acƟon plan‐‐or even the broader vision, mission, ob‐
jecƟves, and strategies‐‐of the group. 

Revise the list of proposed changes periodically to correspond to new opportuniƟes and challenges.  
When situaƟons or opportuniƟes change in the schools, for example, consider how the acƟon plan might 
be modified.  Use the inventories found in this guide to help idenƟfy new challenges that can renew your 
organizaƟon's efforts. 

Summary 

This final chapter outlined a strategy for monitoring aƩainment of community changes over Ɵme and 
providing feedback on goal aƩainment to the membership and funding sources.  It also highlighted the 
importance of renewal, suggesƟng that groups must modify their acƟon plans periodically to respond to 
new challenges and opportuniƟes. 
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This guide has posted markers on the winding road of planning for the prevenƟon of assaulƟve 

violence, especially among youth.  The process of acƟon planning consists of several major sets of 

acƟviƟes, including: 

Convening a planning group in your community that consists of: 

 Key officials 

 Key grassroots leaders 

 RepresentaƟves of key sectors 

 RepresentaƟves of ethnic and cultural groups 

 Listening to the community 

 DocumenƟng and analyzing the problem 

 Becoming aware of local resources and efforts 

 Refining your group's vision, mission, objecƟves, and strategies 

 Refining your group's choices of targets and agents of change 

 Determining what community sectors should be involved in the soluƟon 

 Developing tentaƟve lists of changes to be sought in each sector 

 Building consensus on proposed changes 

 Outlining acƟon steps for proposed changes 

 Monitoring progress on goal aƩainment 

 Renewing your group's efforts as needed 

When you complete these acƟviƟes, celebrate (for now) the compleƟon of the challenging process of 

acƟon planning!  You now have a blueprint for acƟon.  May our children and grandchildren develop 

more fully in communiƟes less burdened with the pain of assaulƟve violence. 

Epilogue 

 

"Darkness cannot drive out darkness;  
only light can do that. Hate cannot drive 

out hate, only love can do that." 

- Martin Luther King Jr.
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Changes in Educational Institutions 
(An Example) 

There are a number of potential changes in the schools that might contribute to the mission of reducing 
youth violence.  Here is an example of the product of planning--a list of changes that might be sought in 

your community's schools. 

APPENDIX A 
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Changes in Law Enforcement,  

Probation, Parole, and Courts  
(An Example) 

There are a number of potential changes in the criminal justice system that might contribute to the mission 
of reducing youth violence.  Here is an example of the product of planning--a list of changes that might be 

sought in criminal justice.   

APPENDIX B 
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Changes in Faith-Based Organizations  
(An Example) 

There are a number of potential changes in religious organizations that might contribute to the mission 
of reducing youth violence.  Here is an example of the product of planning--a list of changes that might 

be sought in churches, synagogues, and other religious organizations. 

APPENDIX C 
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Changes in the Business Community  
(An Example) 

There are a number of change strategies that occur within the business community.  These strategies 
help contribute to decreasing youth violence.  Here is an example of the product of planning--a list of 

changes that might be sought in the local business community. 

APPENDIX D 
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Changes in the Media 
(An Example) 

There are a number of potential changes in newspapers, radio, and television that might contribute to 
the mission of reducing youth violence.  Here is an example of the product of planning--a list of changes 

that might be sought in the media.  

APPENDIX E 
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Changes in Health Organizations 
(An Example) 

There are a number of potential changes in health organizations that might contribute to the mission of 
reducing youth violence.  Here is an example of the product of planning--a list of changes that might be 
sought in hospitals, clinics, public health organizations, health education programs, physicians' offices, 

and other places where health care is provided. 

APPENDIX F 
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Changes in Youth Organizations 
(An Example) 

There are a number of potential changes in youth organizations that will contribute to the mission of 
reducing youth violence.  Here is an example of the product of planning--a list of changes that can be 

sought in after-school recreational programs, such as Boys and Girls Clubs or the YMCA, Scouting             
organizations, 4-H, recreational programs, and cultural organizations. 

APPENDIX G 
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Changes in Social Services, Government  

Organizations and Community Organizations 
(An Example) 

There are a number of potential changes in social service, government, and community organizations 
that might contribute to the mission of reducing youth violence.  Here is an example of the product of 
planning--a list of changes that might be sought in service organizations, including those providing wel-
fare and vocational services; government agencies, including executive and legislative bodies at local, 

county, and state levels; and community organizations, including related coalitions, advocacy organiza-
tions, self-help groups, neighborhood improvement associations, and neighborhood task forces.  

APPENDIX H 
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